155 $59 



■J 



' CS 004 177 



AQTHOfi 
ntlB ♦ 
IlSTtfOIIOl 

SfOWS iGEiCI 
FOB DITE 
■OH • - 



SDBS.PIICS 
DfeSCUPffOBS 



IfiBltlFIEBS 



\ 



t%%9 i|ui M«; And others 

1974*75 SSAA ZI Pilot Project Assist final Beport* 
AostiA fBa«p#iid#fit Scbccl District, Sex* 0££i<^ of; ^ 
fies€arck ^SBd Bvaluation* 

Offics of Bdncatios (SBEI) , lasliing^, t.C. . ' 

. ' : . . / . 

78p«; A ]iasb«r pf pages say -jiot^«prodocc^atll due to 
poor tfpe; Per related docoseiit, see £3 0C4 175 

HP*$CJ83-rc-$4«67 PlM Pottage^ , * 

"AffectlVe Ob5«ctivesr CcgBitiTe Objectives; 
^EdQcatio^el Objectives^ Blesefitsri Education ; Josior 
Higb ^hools; Bexican Asericans; epxcgrss^ 
Descriptions; eprogrss Evaloaticn; epcadisg 
Instrection; Jte&ding f regress; ^Beading Besearcb; 
^Tesciier Aidss; training # 
B^rg[enc7 School Assistance Act 



A|SlBACT, 

"Project Assist,* cond^Dcted in tuo ^lesentarj sd&ools 
and one junior bigb school, tested the hypothesis tl^e^ stndeikts in 
schools vith trained ipstrsctional reading aides vill^ read better 
than students in schools vith either untrained aides cx nc aidss* 
'This report presents datu dn the project gathsred during the 
197II-T9 75 school year« Ihe first section poses "dseision guestions" 
regard!^ co^tiamttion of the project, recossends anssers tc tb^a 
questions, and oflers data, support; of the reccsse&dations* The next 
tvo ssctions describe; the project and shov In narrative aa4 tabular 
f ors the context in uhich. the project operated. The fdlosing section ^ 
of the report^ suBsarises the progras objectives ji^cluding cognitive 
and affective outcose objectives, process ob jectives, 'Und input 
^ objectives), votes their .lev.el of attainsent, ,and describes the ^ 
; ^^idMce through uhicfh the levels of vattainsent\uere detersined* 
^^,i%mmkzi data and a glossary of ;t)H^Bs conclude t be report* Although 
, i^L%jni^f^t data failed to substantiate the ihitial .htfotlesis, 
' «ever^^«esi^i«y ttf^eots of tie ^.project a-te.^nom> (G^ ^ 
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ABSTRACT 



FRir 



Thia report preaeao data gathered dttrlng the 1974-75 school year on 
S'l^SjA^Ji^^iJ**^^ Dl-trlct (Aaatln, Texas) l«pi«eatatlon 
of the ESAA II PUot Project. locaUy kim as Project A«ii«t. In tiio 
•l«entary school* (Metz and Pal.) andm junior high (Martin). The 
project »as originally designed 'to test the hypothesis that students' 
learning lA schools vlth trained Instmctlonal reading aides will read 
better than student* learning In schools with ontralned general aides, 
•nd better than students wofking In schools with no aides at all 
Seven other AISD schools served as ■e.bers of the two cosytaflson gnmpk. 



tf^'J?! Intensire Input, process, and ootcoM evaluation, 

the above hypothesis was rejected: trained Instruiitlonal reading aides 
^ ^Ivl^^^ ""^^9 achieve«mt of studenta with «fao. 

cney worked. Hor did the presence of trained instructional reading 
«Mes, in general, l^irove student attendance, self concept, student 
fCtitnde toward school, or attitude toward reading. 

^y^^^tic classroop observations of teachers, aides, and students did 
f*^!!^ Interesting differences in processes aaong groups. Trained 
instructional aides were observed to produce aore Indlvldu^lisatlon in 
* whereas untrained lns,tructional aides reduced tl»e avont 

of. Individualiratlon which occurred. EleMntary instructional aides 
we.utUised pore effldenUy as inst^ctlonal aides than i^e secondary 



Teacher, principal, and aide reactions t9^tKr;5gra. wT^SKtlve. 

' ^ project was liiple«n|«rthe way it was deslgned^o be: 
■aterials were purchased and placeTln the schools, and aides weri 
traln«l and worked directly witjr^tudents in the area o^ r*ading.^ 

^ evaluation staff Is that the ^ 
Si^,^ r re^6»rce8 be redesigned in order to i«et the ^ 
■ain objective of raisig/ student reading achleveMot t 
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;. DECISION 



QUESTIONS ADDRESSED 



9^ 



..tecislon queitiodB can ult^teJLy be answered by those- charged kth 

e^^Z^l^/'^i^'^J^ ^ • pxx>fe8Sional respohsmii^^ the 
-wi de^lsfiL^ ^ ^^"^ ^ it their • 



■?S'o?il9?Jlin.i: ^tl^^'^f S^^J'"' estal^lished 1. the 

mot^ProJect^sHrw^k the docuaent. Evaluation T^.if^-. ESAA 

^':^J^ri>.llT^^^ sjSL-^iS^ScSi^l^stions. 
o^f^^TS-^^^^**" Questions. Sdiool and Classrooii-Leyel Decision 
Questions,^ F^ral-Lerel Decision Questions. "^^"^^ Decision 



SYSTEM-LEV EL DECTSICT-QUEOTIOHS ^ 
QUESTKW 1 

Should the progra» be continued in the district? 
FEOOI#!E1IDATIOI 



SJf^,;?*^^ ^ continued in the district in its present fon.. 

S J^^SriV'S'Tt"'*^?.'L'°°''°'*"' represents re^^cs 

^i^ J^l^ l* !!L" "^"^'^ ^ '**^«*^ *o *tte«?)^; other approach(e») 
SJf if SIJ? ^ '"^^^^ achlevementln reading, 

the pro«rak ' reconnended for the Juni^-fei^ sctoool 



SlffPOBTIVE DATA 



Cg3B8T10$Z 

* *^ tor 

Should AISD aides be tlaed as Instructioaaal sldesT 
RBOQMflSnyOIOB 



IT student adiiefwent is the sole eriterim fbr.declfiBg ^Aether 
sides are used izistrQcti'OTall7t there' is no erldence vttleb suggests 
that the district should invest local AmLss in ijiistructional aides* 
. no sev er » i f teadier ^ satisfaction and isdiVidnalisaticm are &i^- 
prioritjr goals of the district ^ then AISD aides^sUrald 1>e naed as ^ 
instmctioBal aides only If tli^e aide? hare be^ trained in t|ie . 
scadcBic areas in vhich they viU vork. 

SUPPUHUVK DAZA 

!Bim a^diieTeanrat dat& collected throu^^tioxxt eralnation of the project 
rere^Ls no benefit in stndot learning derived tram Project Assist 
aides* presence in !the classr6o^^ Hoverer, all tliree of the Project 
Assist principals vere strongly In fav^r of AISD aides being nsed as 
/instmctiooal personnel* Ught^three percent of the 'Project Assist 

teaaiers felt that AISD aides riiould be wed prisarily as instrnctlmal 
' aides rather th«i as general and clerical aides* ^ey stated tl^t 
theraides' ^res«ioe. in the dtosroca allowed instmctioa to* be indivi-- 
dnalised to a higher degree than if the teacher vsre instructing alxsie«^ 
\' This opinim of teachers vas definiti^ly^bome out throu^ clas«rooBi 
observations by t£e evaluation staff* Th^»e observations revealed , 
Hamwtmff that teachers aare able to individbklizeSnre wily if the aide ' 
nbo vorks vith thea in the classroom has had training in the area of 
reading instruction* . Untrained aides working as Instmctional aides 
actually' rednoB the aaeust of teacher instructional tiae spmt vttb 
students • 



Qurano* 3 

Vhat screening and birring practices should be tised in hlrtng AISD 
instmctional aides? 

* 

RBOCMBinAZIOi 

The teachers vith vhoa the aides vill vork should have the aajor 
' responsibility for screening the instructional aide ppplicants 
(a panel of ^several teachers is reccaiended)* The principal should 
continue to ha?e the final authority for. hiring personnel who vo^ . 
in her/his schocd* In addition » the district should develop sc 
standardised aeOiod of screening instru^icmal aide applicants to 
assess their eoapetendes in the acadea^c areas in vhid^ they vilL 
be iros^cing* 



When ai^ced vfaat cbaractex^stics tbejr vouXd look for. In hiring an 
lAstractiQ^aal aide t teacbera and* princl^palib gam aany gerox^ kinds 

cbaracteriatica • The laoat ft-eqt>ant raes jKstioned verei .dependa/*- 
btiltj^ hi{|^ vprk attendaneet a good gr&sp of t^e Biglisb language, ' 
average intelligence » Ability to bazidle diaieixaine, initiatiTie, ability 
to voA veil vith childrait bilingual (vhere the situation calls for^ 
it)^ and cooperative. Most of these diaracteriatics Mxe best foisessed 
by face to face intejrrievs with a panel of Isteiylevers. 



Sixteen Project Assist aides vere tested vlth the Gates Reading Surrey 
during the preschool iroriishop^ after th^ ifere hired. Three <^ 'Uiese 
aides vers found tot be reading belor the eighth grade lerel.- CiMiniifty * 
people on the ESAA Adrisory CoHdttee hfE?e bea adanant during tbe 
past year about instructionar^aid^^hi^i^ adequate sk i U s for instructing 
and assisting in the instructioh o£fidiiority students. Hie ^nly sure 
way to assess these skills is thrOf^.sosK^sort of standard neasiorsMt. 
This need not be done vith pencil and paper althoo^ this vould be the 
t ccnrenient vay. 



QMEsnoi k_ * 

fibould AISD proTlde specialised training for isstmctional'^ides, and 
if to, what kind? . ' 

RBdOMfEISlAnOt 

AI^ aides vho are used as instructional aides should receiTe training 
prior to and/or^ during their vork as an aide. Tte topics vhich should 
be emphasised in their training sessions are "COasarooa Itaiagoaent" 
and "Insti^^ionnl Hsthods..** 

SUFFOHTIVJP DAI^^ ^ ' 

At the end of thp secmd project year^ ninety percent of the Project 
Aksist teachers recoBsended that instructional aides be giren specialized 
training. Vhen aaked. in'vhat areas instructional- aides should be 
trained, teachers indicated that classnxM ■anagqaent and instructional 
aethods vere th^ tvo aost needed training topics to be corered. -A 
third priority vas training in subject areas. Since tbe sajority of 
these teac^rs had Voriced for tvo years vith an instructional aide, 
their ifiroTitnffgttrmn should be gi^en great vei^t in^any future plans 
for aide tr&ining. 

ClassrooB 6bse2nrati<ms rcTealed that vhether or not an aide had^been/ 



trained prior to assning duties as an Inatructlooar aiile detezsined . 
bov aneb the teacher vaa able to indlTidualize vhiie the aide vas in 
the rooli. (Teachers vho had the serriees of "trained aides vsere able to^^ 
IndiTi^nalize Bore vhen the aide vaa in the roqs, but tMchers vlth 
untrained aides individ^iallxed less with the aide in the rooa.) 



. , Should the p rogr sa be ispleBented in the saae aod/pr. other sd&oolsT- ^ 

BBooMoanMnos 

If funded, the proje^ should nore fros the cm r e nt elenentarr sehools^ 
to schools nhicfa have a greater need» of the special resources able to 
be prorided \rf the ^nojectr Since there are no Junior hi^ schools lA 

• tova vhich hare greater need for special re s o urces than those currently 

• served by the project , it Is reconended that the project remain in 
the two Junior hi|^ schools presently ser?)id« 

SUPPOHTIVJS OlAZA' 

1% giTen a chance, all three project, schools vould elect to parttdLpati ' 
in* Project Assist next year. All three prlncdlpals Indicated in spring 
interrievB that the project had. been braeflcial for their a^hool, 
citing indiTidualization and ijqnrored teacher skills as poaitire benefits 
ttKm the project. Tegchers at all three schools vere orervfaelxingly ^ 
poaitiTe about the project, indicating that the greatest effect of the ^ 
project had been an increase in indiTidnaUsation of instruction. in the 
daasrook. Aides vere equally positlTe about the b«iefits of the 
progrsft. ' The elementary schools, h over er, are almost offloaded vith^ 
special progr a m s (each of the elementaxy schools has no less than l6«^ 
special pro^wm proriding extra staffing, ^materials, and training 
reaowces)^ ISiis flood of spMlal p rogr a m s in the sdiools contributed 
to the lov amount of aide and teachex^ tralniag cocdncted by the project, 
due to there not being enou^ time available f on the teachn^ to ibe 
# trained by all the special projctct staffs vho needed "to vonS vith them. 

ass 



QUESnOi 6 ^ 

Should local 'monies be e^q^nded for Project Assisi^ type activitiesT 

If ccBsnmity aides are used Instructionally in AISD, traini^ f9r those 
Suies should be provided before and/or during their eiq)loyneat« ^ Ooiq>ared 



to the -cost of isdde salaries f training for aides costs relatively 
little more » and appears ta make a sifpiificant 'difference in tb$ oiiount^ 
of p^qtil-adult contact. It is recooBended l^at ax^ teaeber irainin^ 
centers established in the Axistin ax^ also provide regular trail ^ 

It is iiot recooBended that lax^ aiaoi^s of 

The 

cost is hi£^» and no apparent ben^fit^iias,been observed 'f)?^ then* 



for* instr^ictional aides • 
extra reading materials be purchased and placed in c 



SUPPQHIIVE DATA 

dassroom observations revealed that trained^a^tructional aides 
Inereased the amoont of Individixa^saticm i<the dassroom, vhile 
^ untrained instracticnal aides decreased^^e^aaount of individualization 
Hovever, there is no evidence that this increase in ix\dividaalization . 
resialts in is^roved student leaarpi^. Reither Is there any evldMice, 
that project reading aaterial^^^^laced in the schools assisted in 
raising student learning atr^all. * 

* * * / 




sioif 'QUEsncais 



QUBSTIOH^^^ ' 4 

Should Instructional aides be concentrated in particular subject areas 
and» if so» vhat areas? 

RECOMffiSIMCnOH - » , 



ir aides are utilised as Instructional paraprof essionals , they should 
Sncentrate their efforts in the area of reading and language arts. 



SUPPORinVE DATA 

At the end of the sec<md project year, ^Project Assist teachers felt 
strongly that reading vas the subject area in irhich instructional aides 
vere*aost needed. Mathematics vas the second priority, with all other 
areas perceived as "very lov priority for instiructicmal aides. 



^UESTIOI 2 



Should* Instructional jiides be concentrated in particular grade levels 
and, if so^ vhicht 



RBOOMIEVDATIOI 



V * If priorities must be made. Instructional aides should be assigned to 



the eleaentaxy levels rather than to secondarsr l^rels , vlth an eiq)ha8is 
on diatrihtttlqn of aides in the pzdaary grades. (If no priorities' nuat 
'be set, than all grade levels could be equally Beryed, In this case, 
an effort sh(^d be aade to^ iisprove th^ eff ici^cy of instructional . 
al^ trtilization at the secondary level.)' 

.' *• ' 

SQPPORfTVE DAX|l . ^ • 

Project Assist teachers yere asked at vhlch grtAt levels lnstmctioq;iai 
aldei shoxild be concentrated. Itederstandably, a teacher generally felt^ 
that aides should be ccmcentrated at the grade levelts) et vbich that 
teacher vas vorking. Hqyever, despite this general Tesponse, an overall 
tr^d tovard reccrinending that aides be concentrated at grades K, 1, 2,^ 
add possibly 3% va« observed. 

ClassroGB observaticms revealed that elnentary grades (at grades K«>5) 
. . spent far aore tine in actual instructional tine with students than did 
secondary aides (Elenentary Secondary - %)• Tt±B indicates 
that instructional aides are nore readily and easily utilized 
inatructionally at the elenentary level than at Hib Junior high school 
level. * 



^mSTIQI 3 ' i r / 

Should ^the current aide training prograa be revised or expanded^ 

HBCOIMBiDAnOH ' * / . * 

The two veek preserVice training for aides should be conti^iued, even 
if the training extended paat the beginning of the school, year, (if the 
program yere funded late by USOE) • The aide training p r o gran should be 
expanded to include nore training on an InserYice baslf^ throufl^ut the 
yeas. In the. future this iiiservice should a9haBize^«>re irorktng vith 
individoal aides on defici^cies in skills noted during the preschool 
aide voricshop and during classroom, observations by the prograa staff. 
The prograa staf f nAeds to ^glve nc»re personal a.trtention to a^deS^ both 
as B grottp and indLyiduaUy/ A iiaeilLlne ot aide training sessions to 
be given throu^out^e year vould be iisefuj/to both teacherjs, aideft, 
and principals in i^rrangiog' school schedu^s during the year. Teachers 
should continue to^ tri^ their* aides ofo/ma^ infoxaal basis, eppecially 
imMne sure to includeS^des in the Jrutructlocal planning vhlch occurs 
daily and in grade level\neetings^ 

SUPPORrtVS DATA ^ ^ 

Eighteen of the 23 reading aides vlio finished the ye«r had attended the j 



pnservlce trialning- .The Fro^fict Assist aidefs ^elt that tbe "^pr^dzrlce 
tr^ininft bad been adequate. (Hovever^ tbe voriudiop eraluatlon rerealcKl 
that^ there vere; certain areas of ref^nig instruction in ^ch further 
'tralalig Vas necessary r) The aides also felt that teacji^ vitb vhcn 
thejr vorkeS^ bad uTen thoa ipersozial txra^Aing and bad encouragfejL theaa to 
learn sore fi^ut the field in irii4^ch tiuiy vorked. of coisQunlcatioa 

betveoi progrtoi staff and aides yas the aa^or dlsitppoint^ent escpxjsssed . 
Ify Bidn in- response' tb a question soliciting tb/Blr biggest -disappoix^tment'^ 
with Project Asbidt. JPriiicipals jand teachers felt that thefe b«d no^ 
been enbu^ a^^i^^stance .f^^ prograa ataf f ^ in the afea of instx^ctionaX 
plamiing vith. professionals, and para^nrofessiboalil* Inspecticm of prograpl ' 
calehdars rerealed that Tsry tw days of inserrice WKk t|ie aides had 
b^en^ cmdocted. .Hoirever» bajped en the inserrice yhi&x they the ^ 
Project Assist aides felt that the training had assisted th^-in their 
work as instructional .reading aides. Vhen asked to; recoB»d vbat type 
of training their instructional aides shoctld receiTe, teadiers. said ^ 
that '^ciaskrocB BanagoDent-' and '"instrjict^onal aethx>ds'' the top 

priorities for atide taralihing.. It is of interest to aadPte that of ther 
eleamtary schoQliT in the ytojiect^ the one vtaieh shovefd tbe greater . 
»ading e^ i w had aides irltfa Ui^i^ rekding Tocabulaxy and cooprehensicm 
^kiUst vbo attended grade -X^rel sfMtings nore, vho learned norevfron 
bhe jfreservice tr^ning workshop » and wbo received bif^er ratinga trdm n 
tbeu' teachers on the Md of tbe year teacher questionnaire. ^ ^ 

T , \:. : . . ■ ■ ■ 



aioqld teacher trainijig be rerisc^ or e^qpanded? > 

» * * * 

. frognm staff should expand their actirities to de^ver sore training 

tO' teacdiers in utili^atl^ of tt^riaJLs and In bow to !utllize instructional 
aidef in the dassroon. The Cbordiniito^ Staff Derelopaent Specialist 
should armage their schedules to spend jsore time In the schools to 
obserre the p|t>gress df ,tbe p rogr a n and to offer assist mce in ;tbe 
prograa ii^lewntption* . Project staff and principalji should work togetl^ 
lo .guarantee tbit all teachers wfacT ^dOl work in the pi^Ject will attend 
. the presdhool teacher training workshop. > 

• • ^ 

SOPPORtm DiOA ' ' 

♦ 

* In an end bf the year questionnaire , teachers rerealed that less than 
\ half of tbeit bad attended the preschool teacher training woricsbop during 
which the project was introduced ta teachers. {^Incipals and teachers ' 
. alike expressed opinions that teacher training in utilization of 
materials and of in^tructiotaX aides in the classrioca*had been only^ 
partially .^adequate throu^ut the year, 13iey expressed particular 



unbappln^ orer not seeing the project staff In the schools enou^. 
Inspection of ^nroject staff ciQ^endars i-erealed that indeed the project/ 
personnel had/spent relatiTely little tiae in the schools. on teacher 
training or J.n classrooa Tlsitations. There also iqypeared tb be roca ^. 
for ii^roreaent in the area of instrocting' teachers con(^eming th« * 
objectires of the progrsB. Many of the' teachers and aides ^vere nd^ 
airare of all the obJectiTes of the ^rogrss as aeasnred ^s^MiMdcamaire 
^Tsn at the end the year. \ ^^Klr^' ^ 



Sboul4 tradhing for elassrooa observers be revised or expanded? 



The trailing ciassrooa observers should be contintiad as it vas 
" .during t» past year^ vith the one exoepticnopf adding more training 
on the n^e of the observation sysieas used ^the offiqe, ta obtain 
greater interob8e3rfer consistency . V * 

SUPH J K r iVg TUOA , ^ \ . \ . ' \ V 

A test, of interdbserver reliabili'ty vas ^mdocted aaong tfae/ob^ervers 
doing dassroon observations for the project *s evaltiation. An overall 
interdbserver reliability <m the observation itea^f .80 vas dbtained. 
Ibis is a very acceptable level of ^reHabllity for such an JLnstrjnent 
( Systenatic dassrooa Observatiw Fora - 80QF) • However, sevexn^ 
indiridnal iteas did ^eld considerably lover correlation coefficients 
than the total, indicating that aore extensive bbserver training should 
be conducted vith the instrukaent if the foxa is to be used fpr evaluation 
data .collection jmrpos^ (or that the iteas should be discarded), 
lone of the principals thought that 1^ process evaluators observlngJLn 
the dassrocBS ha^>emd either the sttitpiit^ or teadiem in any v^"* ^ 
Reactionnaires to classroca observatloiis filled .out anooyaously Iqr 
teadiers and, aailed in W the Office of Besearch and Svaluation revealed 
that teachers" felt that the observers detracted Uttle, it at,^, froa 
tlie dassrooa 'activities • Tb&chers also f elt thaT'tbe observations vere 
conducted at convenient tiaes, and that/tlli^ observation periods saapled 
actiTities characteristi<i 6f the. usual dassrooa activities. 
« 

4 




Qgstsfnxk 6 

aiou^ .thtt corrlcul* prorlded by the project be changed? 



9 



13 



Tte^bers appear to be satisfied vith the saterlals vhlch vere |Airdiased 

the ptT>ject9 and should contisue to sake the prlnazy decisioos on 
vhieh aaterials slxoold be pordiased for use in their classrooBs. 1!he 
progy a i staff should devote sifnre tiae to assisting, tea^rs in the , 
utilisation of these, Bsterlals oi| a oxie«-to--oi»e 1>asis in the cIssstMb. 
The vriting nd book poblishisg actiTities of the Inguage eacperitoice 
in readi^ should be eaphasised aore in the eleanttarj schools,- but not 
to^the exclusion of curzlcula vh^ch aqihasise basic sk i l ls, 

♦ ; ' 

BUHPUHTIVE DAZA 

Aeoording .to staff pz^Jeet int^errievs^ the aethod used for selecting 
project Bfl^erlals vas one of arranging for sales represmtatires to do 
■aterials presentations on rarlous indirldualised ttaterials* In 
addition, the Staff DevelopwDt^ Specialist desms^rated the use of 
.: these mteriflCLs in^ the schools. The teadiers , iprlncipala , and aides all 
indicated t&at the aaterials purchased bj the project vgr^ m^^pariate 
for the students* needs. The Coordinatinr reported that the ^terial 
had bete selected on the basis that ''no one aethod best teaches all,** 
and aa eclectic ^proadi had b^en used in selection of iuiterialf. 
Hoverer, teachers ai»d principals expreMS^ dissatisfaction vith the lov 
aaoust of asslstaisee off e^ to thea bj p rogr aa staff in the 
utilisation of thes^ aaterials in the classrooa. ' At tba eleasntary 
school ^ch emphasised language experience (staiLests wrote and jiublished 
their ovn books, and a loupg Author's Cbnference iias held) student attitude 
toward reading liiproTed bat reading attitude declined at the other 
. eleasntary sdiool where studettt writing md book publication had occurred 
TBiy little. 

• • a 



QUESnOi 7 

Should the epilation design be altered? 
REOQMfanMZZ(» 

• » * ► » * . 

The evaluaticm design slMfuld be altered to reflect the funding level 
awarded to the eraluation co^nent of the project for next year. This 
design would consist aainly of sxonative outcme evaluatim (end of the 
year reporting on sttidrat achierenent) . NiniBal process evaluation 
would be conduacted throu^ Bal^lgeBent and educational audits by extremal 
»perts contracted by the Office of Research and EraluatiOT. / 

SUPPORTIVE IMTV 

If the project in funded for next year, the eralQation coi^onent of the 
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' budget vllL be funded for only three perc«it of ttie totAl project . 
budget (the formula ciurrently recooaended bj USOE for conducting * 
an evaluation of a federal prograa). Therefore, the. current eraluatlpn 
deaign vhlch vaa carried out for the laat two yeara and approved by 
the panel of propoaal rerievera for 19T5-76 projects cannot be 
lapleBented on such loiv^funding, and mat be. rerlsed. The type of an 
eraluatlon deaign idii^ can be t^leaented oo three percent of the 
budget viU be ainlaal, and vlU consist aainly of adiierenent testing 
of students at /selected grade lerels , and vlU sake lB;)oa8ible a 
systeaatic atte^^ at aay foraatlre evaluation or aafeeesaent of prograa 
lopleBentation 

• • ». » ' ' 



QQESTIdl 8 ' 

Should the objectivea of the p r oj grsa be changedTr 
RBO0MaDn)ITIOI 

Jmproremeai in student reading adiifcresei^t should reaiain the priaary^ 
obJectiTe of the ESAA Pilot Project In the AISD. Eoverer, tbe project 
actirlties should be changed to other ^iproad:^ vhi^ hopefully voold 
be won successful in Meeting this objectire*. 

suFPonnvE data 

The erldence collected during the past tvo years of intensive evaluation 
of Project Assist indicates that the p rogr a a as currently designed' is 
having little -or so success in raising reading adiieveaent of students 
(the aain objective of Project Assist and of ESAA). Vor are %hiB schools^ 
l^proying across the board on student attendance, self concept, attitude 
- tovard sdiooi, or attitude toward readingt Hovever, the project has set 
its process objectives and input ctoje|tives scamihat better • The 
schools are' receiving the services of mnstmctional readings aides vbo 
are generally vorlcin^ directly irith students in the area of reading, 
and the three proJect/sebools have received close to $100,000 in reading 
■aterials during the past tvo years. In other ivords, the p rogrsa is 
being laplefnted aore or less the vay it vas designed to be ijqileBented] 
but students' are not reading significantly better in these schools, and 
in«soM cases they are achieving loyer. 

• ✓ . ' » • • ^ 



SCroOL AMD CTABSBPOM-ljwni JMCISI6B QOESTIOre 
QOESnOII 1 

im«t Mtcrlala sbottld be tvpjgli^ \j Project AasistT 

. ' • • • ■ • ' 'f 

u 15 



Frlnelpal^ and Aachen should deteraliie vhat Bsterlala shGiald be siqiplled 
to their classrooBS the project; and coMoiiieate those requests to « 
y o gra a stkfr directly, ^ 

SUPPORTIVE DAIA 

/ • • ■ • • 

8|^dscta fas collected 15y the ^projict eralnation staff regaMing this 
. decisioi^ qiaestidQ. The progrss staff aade a STstesatic surrey of teacher, 
requests for uterlals} earay 1& the fall and utilized those requests 
in ordering Bat^alsn « . 



• * • • 



QUESnCi 2 



What tx^ainlng does regular sdiool staff need to l^pleBent the prograH? 



All teachers an^ principals in vhose schools the project vill operate 
should'ktte&d the preschool training irozkshop* During this tiae the 
project's obJectlTes' ahould be fully explained (to be repeated throu^^iout 
1^ year). . Inserriqe training sessions should be conducted during the 
year to assist teachers iq^ Using the Mteirials purdiased by the project. 
Subsequent insenr^ce vith teachers on an indlTidnal basis should be 
conducted by progr aa staff in order to help teadiers.lron out any 
specific difflcuiaes in the uae of project Bsterials and/or titlHs^ 
tion of the instructioncl aide 4n their class70CM« 

sd^OBTIVE HKSA « ^ 

« * * * 

The eridsoee for thA^ qoestion is. pretty anch a repeat of the erldence 
pre s e n ted for a sisdlar p rogr a m larrel question* Less than half of the 
teachers reported {tttending the presenrice sessi<n, and subsequently 
at the end of th% jear , there ms som confusion among tead&ers *as to 
vhat. the objecti^qts of the ntogran vere. Principals and teachers 
alike expressed the feelixig that teacher training in utilisation of 
■aterials and utHitatioa of instructional aides had lE>een only partially 

^ • adequate. 

* ' - • ' 

% , * • • • y 



QUBSTKV 3 ' " ^ ' " 

Vhat training do'^Project Assist^lOdes need to lapleaent the prograa? 



l^aidiers should continae to t^ain their aidra infomally on a one-to-^me 
basis, and enjcourage thes to pursue additional training in their 
Tocatiooal field. Teachers should plan readiw instroctioii vith 
thAr a|4as regoUrly (not an a jipOTadic basis}. Instnfetiooal aides » 
steuld attend all grade level (or subject area) asetings held Ij the* 
teadiers vith trim thegr york. T&is vili lnqrease thr aaount of 
teadier-aide p1aim1.ng and instructional ooojrdination. Teachers and ^ 
aides, should reqiiest assistance tram jxroject staff on specific topics 
t ^i^ym in j^ utilisation of instructional aides in the dassroos. A ^ 
systeaatic a»ans of reqii^ing and si^pplyln; thi^ help (on a speedy^ 
basis) Should hp established^ p r o graa staff, principals, teadiers, 
. aad aides. 

^ ^ " ^ . . 

SUPFUHFiVE DATA 

ifhen asked to recoBWh^ vhat type of taraining their instructional aides 
should recelTe, teachers said that "dassroom sanagesent" and "instructional 

1 aethods** vere the top^tvo priorities for aide training. Orer half of 
, ^th^ teachers reported spending a half hqur'per vedc or less planning 

^ reading instruction vl4bh their aide, and the other half spent one hour 
per vieek or won planning vith tbeis» aide* Serraty percrat of the 
teachers reported demoting betveen one and four hours per acmth to 
informal training. Vith their aide. ^The ULdes r&ted the training vfaich . 
their, ieadiertf had giren them throu|^iout the year as helpful, and 
reported that their teachers had enoooraged then to pursue additional 
knowledge vhlch irould assiit tl|SB ,to become more effectire in th^ class- 
x^om. LeiQi than half of the teadiers reported including their aides in 
grade lerel. or subject area asetiiigs. 



Should the school coxitlnue to participate in Project Assist? 

BBoaiwanitaifm 

It is reccamended that curr«ai project school^ continue to ifAurticipate , * 
in Project Assist next year if inrited to do so. Howirer, there sppear 
to be other schools in toyn <at the elementary lerel) vhich coiild. benefit 
more from a more equitable distribution of special projects and resources. 

* • • « 

SUFFUHTIVK DATA . - 

r 

■ ■ . • ■ • ■ • 

If giT«n the cboie*, all three project schools vould elect to participate 
in Project Assist year. . Principals , teachers , asd aides were all 



ERIC 



13 



x4 



otenrhftlBlBgly positiTe in their assesaaeiit of the prograa, Indlcstiiig; 
that a& Increase in IndiTidoaliMtiOT of. instrnctioo had been the 
greatest benefit of the proJeeb^Hoverer^ the eleaentaaT project 
adiools vere oferloade4 vith special progrms* {Z&dh of the eloaentaxjr 
BCboola had no lees than l6 special jacpgr^ prorlding esptra resources 
in the fon of aaterials^ staffs and training*)* 



(fSBfflKM 1 

Shonld tb^progrsB be refondedt 
KEOQMiBIIMIIOi 

as curr e nt ly designq4 should not be refunded* bj ESAA.* 

^SUPPOBTIVl SAZA ^ * . 

The prograa^ as designed for the past tvo jears, has not been s^cessfol 
in raising student reading acfaieTcaaat, Homviery the^ pr ogr aa has 
generally been veil adainistered by the^ diatri^t pr o g r aa 
actlTltiea hare, vith a fev exceptions » been iapleisnted as proposed. 




QMESnOl 2 . 

Should the pr o grs a be rerised or exp^dSedT ' 

Because the progrsa as%designed and lapleaented for the past tvo jrears 
has nqt . ioproved the reading adiferasent of students vith vbM it has 
vorkedy it is strongly recoMended Uiat if the iu rogr aa In refunded^ the 
p r o gras activities and resources should be redesigned in order to better 
achieve the sain goal of ESAA: Eli^dnating the discrepancy betveen 
■inority and aajority group achiev^^rt patterns* 

SUPPORTIVE DAZA 

-\ . * ^ ■ . * : ^ • • ' ^ 

EUainatica of the discrepancy betveen ainority and majority group 
adiiereMit patterns is the aain objective of the Bssrgency School 
^ ilsaistance Act tbrou^ vhidi this project is ftmded. EannrBTp the 



evaluation of the project has indicated that the project as designed* 
for the past^ two years has not succeeded in ioproring reading 
achleveiaent of alnority youngsters vith vhon it has vozlced. Other 
evaluatic^ data collected by. this office during t^is year suggest \ ^ 
that reducing the piqpll/teacher ratio (not Just the piqp^l/a^ilt ratio) 
helps to laprore student achievesbnt. 

• • • j..^'-^ 



a^ofuld the p fograa be evaluatedT . 
RBOOmEIDATIOlf ' ■ * 

Bils project » like all special projects, should be very carefully - 
eraliaated* The funding agency sh6uld allocate adequate funds for tl^s 
purpose, (niree percent of the total budget is not. adequate.) 

BUPPORTIVE DATA ' 

9 

' * > * 

At tbe inception of ^AA, the aqphasis <m Pilot progress vas on^rylng 
oTit iSev and prcfldsing approach^ to old probles» to see if the nev 
approi^ches yoxited, and tA then promote the replicabillty of those 
8qn>roa(^hes vhlch vere" suceessful throuf^ other funding sources , partl^ 
* cnlarly local district nonies. This jdillosophy required that the 
Pilot prograstt be carefully evaluated. Hovever, the USOE*s interpre- 
tation of ESAA guidelines appears to have ch^biged to one of: Try out 
'the innovatlim, but don^t bother 'to find out if it 1^ any good or not. 
This nev phllosoi^ is being spiled not only to Pilot programs, but 
to ESAA Basic a2xd Bilingual /Bicultural progress. as veil. 

* ' ' . ' •* 

It is ap p a r en t to this evaluaticm *of f ice hov the federal goVemaent 
_ or a local district vill ever kncy if a prograa should be continued, 
revised, or delete vithout knoviedge of the effects it has on the 
students and*schools vhich the prograa addresses. . nie najority of 
innovative i^as, vhen i^pleaented, do not achieve the hoped for* 
effects. Without evaluation of these programs, sillions of dollan • 
vill continue to be spent op educatilcfial approaches vhich, had they^ 
been^ adequately evaluated, vould have been foundjto have no cognitive or 
affective benefit to students or sctK>ol sy^teas. Such a neglect 
of accountability is pixzzling, and shotdd not be encouraged by 
either the pxiblic or by'Ocmgress. 

Perhaps a better decisioq question to ask here is: Should the funding 
agency, allocate an adequ^e proportion of the total progrsoi l)udget to 
evaluation? It is the stprong reconendatioQ of this office that USQE 
^rethink its philosophy cobceming the evaluation of federal prograas* 
and that educatimal accountability again receive the e^>hasls it pust 
have to iiprove the quality of education for the nation's educationally 
dishdvantaged youngsters. 

I • ^ 

• • ■* * *1S 
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PROJECT DESCRIPTION 



P&OGRA>fe PE SCRIPTIOH 



Introdactlop; 



Project Assist Is a 1974-75. pilot project. In the Austin Independent School 
^strict (AISD) funded by the Wrgency Scho<fl Assistance Act (ESAA) for 
t28^;560 and Is ifl its second year* The prograa jvas establish^ In re- 
sponse to a need to reduce f the discrep^y in reading acbicveaeftt patterns between 
•ajority and alm>rity group students. The project focuses on- the use of' 
teacher aides as instructional reading aides yho have been trained in -read- 
ii^g instructional techniques using a specil^ic.set of reading* aaterials. 
The project vas designc^ to test the folloving hypothesis: ,f 

Sojdents vho are In contact vlth teacher aides vho have had specific 
training the area of reading instruction will learn to read better 
than stiiddits \9bo are in contact with teacher aides who have had no . 
reading tralnin^Aid also better than students who are in contact 
irith OD tea<Aer mdes« 

The above-described three groups of students ^ing neasured in this study 
are: 



Experla^i tal Schools g^^eneral Aide Schools Ho Aide Schools 



Mets Sleaentary 
Pain Elementary ' ^\ 
Martin Junior High^ 



Bn^ke Elementary 
Ortega ^Elesentary 
Alljan Junior Hi^ 



Becker Eleaentary 
Dawson ,Eleaentary 
Fulnore Jnnlor High 
Travis Heights Sixth 
Grade School 



There are several co^>onent8 to the project. These will be described in 
the following sectibtTs"/ 



Teacher Aides: 



The project focuses on the use of Instruct^nal reading aides. 'These aides 
were to be select^ from the schocA nelghbothoods and /or froa ainor^ty groups. 
Each aide in the eleaentary schools worked with the teachers at one grade 
level. Aides at the junior high level' worked with classrooa teachers (of v 
either reading or English) . All the aides were placed In schools to work 
exclusively as instructional dassrooa aides on the reading .task. 
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Training 

Prior to the beginning of school, the aides were gi^en Intensive reading la- 
s^nidtionai training pyer a three week period. They received aSidltlohal in- 
tarvlce training during the project year* Project teachers at the three 
, project schools also received training throughout the year on the us> of read- 
ing materials 'placed in their schools and in the effective utilization of the 
Project Assist aides placed in their classirooas^ 



Reading Matetlalrf 

^ \ 
Reading oaterials which the aides were trailed to utilize were « key feature 
of the project. The faculties at each of th^three experimental schools 
selected the reading curriculum which was utilised in their school.' All 
■aterlals purchased were Waluated by project tochers and reconmended prior, 
to purchase of the naterials. with project monies\^ 

* , 
Aides and teachers at the elementary level used a language experience approach 
curriculum called the Language «3^6rience in Reading (L.B.I.R.), which was 
developed by Dr. Roach'Van Allen. Other instructional programs used were 
the BRL Sullivan PrograiJtoed Instruction, the Hoffman System, SRA (Scientific 
Research Associates) and EDL (£ductional Development Lab), The juttiar high aides 
and teachers used the Hoffman System, SRA, and EDL, as well as a collection of 
other materials, e.g., the newspaper, audiovisual aids and progrataned reading 
curricula. 

-Audl^eual equipment (recorders, prajectors, record players, etc.) were 
nl!^J ? schools. Library books were boaght by- the project and 

piace4 1^ the daasrooos. Sone consumable naterials for studeats', aides'. 
^ci!;^5T .k'* workbooks, paper. laminating fll«. etc) were also 

S^Jf^*? ^ project. Fllmstrlps and films were bought to provide exper 
riences from felch students verbalized, wro^e. and read. Professional r^ 
source books were also provided for teachers\nd ftjdes,. 

Although there was not a funded parental InvolV^t cooponent in the pro- 
^M, project activities Initiated parental Involvement at one of the project 

recruited and trained by the project and 
c^^ ^ ^ childrens- book»-la^he Metz Elementary publishing . 



A Yotmg Authors Pair was held in May 1975. at Hetz to celebrate this writing, 
illustrating and publlsl^lng of over 200 books at the school during th^ project 
1!?:^ these books was Initiated by the L.E.I.R. curriculum. ' , 

sod the Fair was sponsored by the project. 

mCJ;?T«°? T "J"? a component of the project. A description of its ac- 
tivltl^ is found in tfe following section. 5 

9 ... 
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• EVALnAT'^OH D.ESCRII^TIO M 
^ =» — ' 

Introduction / , 

The evaluation of Project Assist att^t^ to answer the following aajor 
questloh: 

Do students who are In contact with teacher aide's who have had specific 
training In the area of reading Instruction learn to read better than 
students who are In contact with teacher aides vHo tiave had no reading 
training, and ^Iso better than sttidents who are in contact with do 
teacher aides? 

— % ~ ^.^ .-y 

Additional questions to be answered rev<]^ve arotmd several topics: -program 
effects other ^han achievement^ degree of program Implementation, and doc- 
umentation of extr^-program activities Wh^ch may affect the. program and/or 
evaluatioii of the program. 
^ "... * • ' 

The reco^iendations to decision questions and the assessment of objective 
achievement is based on data gatheted by questionnaires, classroom pbserya-'" 
tlons. Interviews, and achievement and £^titude test data. 

' f 

The following sections will describe the Project Assist efalu^tlon design, 
the evaltiation staff aod their varl^i^ activities, descrlpt4.ons of tha , 
instruments us^ and their Wdmlnistratioa, and data, analysis conducted* 

Evaluation T^sign 

The Project Assist evaluation design was drafted in -August and September, 
1974, and was reviewed by school and program staff In October. This 
draft of the design incluided: 

Evali^(ti^ Activity Tlme*tine ^ 

Decision Questions To Be Address* By The Project Assist Evaluation 
Prbgram Objectives * * / 

Data Collection and Analysis Overview 

The evaluat ion activity time line detail's deadlines for all* instrjimen^ 
design, data collection, d^ta analyses, and reporting activities' for 1974-75. 

There are three levels of decision questlony system-level, pro^am-level, 
and school-and classroom-level.. Answere.^ to the system-level decision ques- 
tions are planned to assist the Board of Trustees and the Superintendent in 
making decisions relative to the contlnu2ftice of the program. The informa- 
tion would also be useful to other groups. Answers to progrkm-level deci- 
sion questions would assist those charged with implementing the program in 
MJcing decisions. Answers to school and classroom-level questions should 
assist those charged with making decisions at the. school and classroom level, 
e.^., prlncii^ls and te&chelrsv/ ^ - • ^ - 
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The three kinds of proeraa ob1eetlv«.>. developed for Pr.,|ject Assist are:" 

outcoi^e objectives- - the' lev^X of student tehavio^s which the prbgta. 

is attempting to achieve - 

» - ♦ • ' ' 

-process objectives - the level of <vUssro<» activities which^ If 1«- 

. pl'«ented, are expected to result in the achieve^ 
■ent of the concurrent outpone -objectives ' 

Input objectives - the level of personnel, training;, aaterlals, and 

extra-classrooa .factors which, if achieved, are 
' ' expected to result in the achievement of the 

concurrent proceM and iautcqae objectives. 



. - — " , ^ » • I • 

A progra. objectives overview is presented on the following page. These 
^T^'''^ P'^ST-- staff anJ evafu^tfoi sS«? 

rLL^L^lKf^'/'^rf complet^^ evaluation design document. 
actlC Jr?rtJf1 ^ the future schooW^rs^el participate «re 
^JiLlU stratS^?'""' of decisis, qu^ions, program objectives, and 

j^«^f collection and analys is overview sheets simply outline the aonro- 
prlate Instruments and analyseS-necrfssary to measure the program objectives. 
Also inc,luded here ar^ populations to be teasured, dates Ld methods of 
■easurlng, and persons responsible for these activities. 

• * ^ > ' * ^ 

The completed evaluation design is available for fevlew in the A.I.sio. 
Office of Evaluation. ' ^ . . 

Evaluation Staff: 

i * ' ' ' . ' 

The project evaluation staff is composed of the following positions: 

1 project e>^luator 
^ 2 process evaluators ^ " 

* 1 Mcretary 

The evaluator is responsible for the evaluation of Project Assist, both 
,fdrmative and suomatlve evaluation. She is responsible for the c^struc- 
tion: of the evaluation design. Other responsibilities include: the choice 
aad^or design of a^ iastrunents used, data analysis, data interpretation, 
«nd reporting (both verbal and written) to appropriate persons and groups. 

"'f.^T*.^'***^*"* evaluators provide input to the Above-described evaluation 
activities. Their main duties consist of the recording of process data in 
the. form of classroom observations. Interviews, and questionnaires. Data " 
coding, clerical work, data interpretation, and report writing are als6 in- 
volved JLn their work. 

A? ' " • ' • ^ 

Tbe^aluatlon secretary is responsible for all clerical work and for main- 
cc^nlng account balances for the evaluation budget. 



t . r 

I 

Evaluation Ins.tnmcnts; * ' ^ # . * ^ . 

# 

The Project Assist evaluation Involved measures from students, teachers; 
alc^s," and principals A Toaster chart listing the various Instruments 'treed 
ami the populations to whom they vere administered Is shown on the following 
page. * . . - 

Descriptions of the li^truments and the details of their ad^nlstratlpn are 
found preceding each separate Instrument report In the Appendices, Also covered 
there are any problems with the instrument and/or Its administration which might 
affect the validity of the data gathered. _ ^ ^ 



Data Analyses: ' , » 

For the most part data verp analyzed using the University of Texas, at Austin 
Computation Center facilities. Keypunching services were obtained fvcm the 
A.I.S.D. Computation Center, the University of Texas Computation Center, and 
the Southwest Educational Development Laboratory Data coding was completed 
by A.I.S.D. XJfficg of EvaJ.uatl6n staff and outside contractors. Some data 
analyses were contracted by^ the project with Mr. Jim Sherrlll of Austin, . 
Texas.. The University of Te?cas at Austin VSTAT^ and SPSS? statistical 
J package programs were used fot^ most of the statistical analyses. Detailed 
• aaalyAs techniques of « specific data are describee In the correspoi^lng 
separate instrument. reports in the Appendices. 



ERLC 



1 

VSTAT (Educational Statistics) is a library of computer programs for 
statistical analysis of quantitative data, and was developed by D^^J. Veldman 
of the University of Te5ca^ at "Austin. It is active there as well^^e In other 
cooSputer systems in the (rountry. ' * , » 

SPSS .(Statistical Package of the Social Sciences)' Is also a library of 
/Computer programs for analyzing data with i^especf to the usual descriptive 
statistics. The original version was developed at Stanford University by* 
Dale Bent and Norman Nle, but has been converted for use oh the Unlversit]^ of 
Texas at Austin Computer System. 
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CONTEXT DESCRIPTION 



INTROIHJCTKM* 



A description of the context in which Project Assist operated ^iurlng iti first 
two ^ears mu^t include infonaation about the school environments prior |p the 
ei\try .of the project into the schools. The first of the following four sectioas 
will present prel973-74 infonaation,, while the second and third sections will 
describe the context in^ich Project Assist operated during the 1973-74 and 
1974-75 school years. The fourth section will address the question of compara- 
billtj of the designated experimental and control groups in t^rm* of context. 

• . ■ * 

DESCRIPTION OF CONTEXT PRIOR TO PROJE^^ ASSIST (1972-73 ) 
Physical Context 

* » ' • - 

The three school environments into which Project Assist was intrpduced can be 
described as Inher-citr schools with predominantly MexicaT^Sfcaetlcan enrollments. 
The project schools were located in neighborhoods where Incomes are low, and ' 
becoming lower, as economic migration out of the neighborhoods to more' pros- - 
perous areas of the city Increasingly occurs.. 

The two elementary physical facilities are quite old, while the junior high is 
■relatively new. Palm llleroentary, built in 1892, is the second oldest school 
building in town, and Met z Elementary was built in 1916. Martin Junior tligh 
was constructed relatAely recently in 1967. 

Special Programs Operating in the Schools ' " 

Special programs in a school can be of several, types. Some programs offer ma- 
terials only, while other programs may place special personnel in the building. 
StJ.ll others offer materials ai^d personnel and provide staff development as 
.wen; others offer only staff development In special areas. The combinations 
calvary, and .therefore the impact of a program on- a school will vary according 
to th^ number of innovations carried in the program* "j ■ 

Few special programs of any kind, however, had fecfe placed in the project 
schools prior;'to 1972-73; Migrant Programs wetf in operation, and some Title I 
^aid had been funneled into the schools in the fArm of extra personnel abd ma*- 
terialy. Title 1 aid to Martin, however, 'hxy^b^ten discontinued , the year pre^ 
viou8..to Project Assist's. entry into, the school. • 
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Other prograM operating at Haftln vere: University of Texas Tutoring Service; 
University of Texas Social Workers; CVAE, a special vocational education pro- 
gran that is offered to eomt students in^ place of social stu^Ujes courses; and 
Project Reality » a local project that places part**tiBe personnel (two days a 
veek) in ±he achbol for special individual and g^bup counseling sessions. <^ 
(See Table IV-A.) 
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* Tha ii^lMtntatioQ of thata inputs mmj vary fro« year to yaar an/ froa class to class 
vithia the school. Inservicas are an integral part of that isipltMn cation in mkaj c^s. 

Other programs at Metz were: Plan A, a Special Education program that nain* 
str^ans Special Ed children back into the classroom; University of Texas 
Social Workers; University of Texas Student Teachers; University of Texas'. 
Student Observers; the SEDL Kindergarten Program/ a set of kindergarten 
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aaterlals develop A by Southwest Educational Qevelopnentf Laboratories. 
Table IV-B.) ' ' ' 



(See 
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Tht Fotaatain Vall^ R^kdlng Prograa (a progrn of rea^ing^ Inatractlon Intro- 
duced by AISD) and the 8EDL Kindergarten prograa i^ere the only 'prograas opera* 
ting at Pain El^aentary other th^ Title I and the Migrant Prograa. (See 
Table IV-c.'J , ' ^ 
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Achieve— at 



Despite tlie InyestaeQt of 
Title I lonies, rather 
diMppoix^tlng achievciient 
seores vere aeaeured in 
Title I 'sdiools dprlng 
the saM years those 
■oaies vere spent. 
Students in Title I' 
schools scored signify 
iciantly lower than 
students in nonr*Title I 
schools on acbieveaent* 
testd. The achievement ^ 
gap widened dritstically^ 
as students |>ecaBe olderc^ 
and at grade eight thi 
Title I students vere 
(according to California 
Achieveaent Test results 
for Spring 1973) readin? 
about three ynrs below 
non-Title I studen):s« 
(See Table IV-DO 
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Attendance 

^udent attendance was 
cactreaely low In the 
three stbools in which 
Project Assist was to 
operate. . .In 1972-73 Palm 
Elementary .students* 
percent of daily atten- 
dence <ADA>. was 883;, two 
percentage points below 
the nott^Title I ele- 
aentary average. Martin 
Junior High*s percent 
of AOA (82Z) was the 
. lowest ot all the schools . 
in. town» incTi^ing ele* 
aentary and seccmdary 
schooU. (See Table IVrE.) 
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Drop^Kmt Bates . • > 

tbm drop-otit rate at Jiartln Junior High 
for 1972-73 vaa tha highest In the 
district.^ The total dropoot figure for 
that school' was aore than t%d^ Wt 
Allan Junior Hl^» die school vlth the 
next highest dropout rate. (See Table 



); 



f ^ 



SEVPTO A»-CCHIH CaAPgS 
IS A.I.S.P. Jmnot HIGH 





7tb 


8tk 
GIADE 












NBTtta ' 


• S.. 


17 


. 26 






7 • 


n 




2 


S 


5 




4 . 


4 


8 


OoM* 


0' 


1 


1 








« 

0 




^3 


6 


f 




0 




0 


0. Baozy 


0 


0 


0 


fmmtem 


0 


2 


2 


Forcer 


0 


9 


9 




I 


3 


4 



Parental Involvi 



Partetal InvqlTeaent at Pain Eleaeatary 
and Martin Junior High vas alaost non- 
existent. Pain had tvo volunteers In 
I972W3 and Martin had one. ' The sit- 
uation at Macs considerably better; 
,25 individuals volunteered . fhalr ser- 
vices to that school In 1972-73. PTA 
ea^lla^t^vas also extrcsely low In* 
these schools. 



There vas such less paren^tl Involve 
ati Title I ifchools In general during 
the 1972-73 school year th^ there vis 
at non-Title I schools, vlth the re- 
ported nuaber of 1972-73 volunteers 
in Til^tle 1 schools being less than 
half the lyuBber reported for hon-Tltle 
I schools. (See Table IV-G.) 
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DESCRIPTIOH OF CaSTEyf^PUR^ THf FIRST TEAR OP PROJECT ASSIST (1973-74 ) 

In addition to the\od^extfac£pT8/ outlined In the previous section^ aever^l 
changes occurred in ^^.-Ch^eeproject schools Ju3t prior tp and during the 
first project ye^r^'tactors oVer vhich Project assist had no control. These 
changes, SMs-^tthe fltclK>ol level and sone at the disihrict level, drastic^y 
•Iter^^^^ti^^ont^ in^'wtiich Project Assist operated during its first^year. 

* . . -f 

Special Progr 



The 1973*74 school year sav the inclusion of several new ^jrograas into the 
project schools. Project Assist amot^ them. It mat be kept in ■ind that 
nev programs, while offering valuable services to school personnejt, also 
place burdens on those saae people. Inservices are tiawc-<^onsuBin£, ^ are 
the interviews md questionnaires that descend on teachers and pifiocipals 
as prograas seek needs assessment and evaluation information. Change itself, 
even |or the better, can be a source of stress if too many changes come at 



once.' 



Bilinguai/Bicultural; Simultaneous wfrtrthe funding of Project Assist, ESAA 
(EmcrgMcy School AssistanSfe -Act) funds were also ^awarded for an ESAA Bilingual/ 
Bicultural Project. Implemented in seven AISD . 8<^ioois (three of ^Aich were 
'the schools in which Project Assist operated), the program emphasised staff 
development, bilingual materials, .and coMsnity involvement. It was a prograc 
that offered as many innovations, if not more, than did Project Assist. 

ESAA Basic Reading (Tutoring) Progran: Another ESAA program Implemented in 
1973-74 was a tu toting proi^ram in Reading at Martin Junior High, %rhere a 
Reading Speoialist was placed to work with targeted students on 4r tutorimg 
basis. Peer tutoring was also an integral part of the plan, so that far more 
. than the targeted studenta were touched by the program. • . 



{ ■ 



According to Gene Ball, researcher in the ^rea of innovation and author of 
The Concems-ba#ed Adoption Model; 'A Developmental Omccptualization of 
the Adoption Process Within Educational InstituTions (p^per presented at the 
Aaerican Educational Research Association, Annual Meeting, 1973), it is 
probable that no more than three «innovat ions can be osnaged at any one time. 
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A. Diagnostic Interventicm Progran vas begun at both Hetx and PaU. - This * 
progran operates, a Diagnostic intervention Center, tmt of which aaterials 
and persomiel are available for counseling of individual children and 
staff dcvelopnent of teachers in behavior nodification techniques^ 

0 

'^TJie services of University of Texas Social Workers tiere included' at Pal» 
for the first tine, and the initial inplesKntation of Plan A took place in 
thald school Un 1975-74.^ ^ . ' 

Metz took on the Fountain Valley Reading Progran snd acquired the services 
of University of Texas Tutoring fron M.B.M.R. (Texas Department of Mental 
Health and Mental Retardation) , while Martin acquiz'ed both Fountain Valley 
* Reading and Fountain Valley Math naeerials. (See Tables IV-a; IV-B, IV-CJ 

Sixth Grade Schools 

Prior to the beginning of the school year, AISD .laolenented a Sixth Grade 
School concept that affected elenentary and seccmdary schools throughout 
the city. The purpose of the plan was to provide racially integrated 
learning eovironaents for sixth graders and to obviate the Imsing of ele- - 
nentary students to achieve this purpose. The effect this had on the 
project and conparison schools was to.reaove sixth graders fron the ele- 
nentary buildings and to incorporate then into the junior high buildings, 
theifeby altering the organizational and social structui^e at both levels. 
Martin becane one of the eight Sixth Grade Schools, in addition to con- 
tinuing its 7th and 8th grade prograns . Additional staff, reasslgnnent of 
staff and space, and a pvvriaii of orticr changes accosfsnied fchis Innovation. 

Pupil/Teacher Ratio Reduction *N^. 

Another change was the r^uction of the pupil/teacher ratio in Metz and Pain, 
a change that reduced the pupil/teacher ratio at Metz to 21.65, and to 23.42 
at Pain. The reduction wns riot inplenented, however, until after school 
started, and additional teachers were hired in Sept^er and Ctetobcr. This 
required a reasslgnnent of nany students, a procedure that caused conflict 
and confusion "for the reachers and students Invqjlved. 

Principal Reasslgnnent ^ . 

ApproaOJiately two weeks before school started. Pain and Metz were assignid 
new principals. Both were yotmg nen in their first adainistratlvc^ asslgn- 
nents. • 
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NORMAL KUtm^iM TEAOOI 




AOOmOKAL OEMAMOS ON TEACHER WTRODUCEO . 
BY OME LAR6E-SCALE SPECUL PROGRAM • 




AOWTIOHAL DEMANDS ON TEACHER INTRODUCED. 
• BT TMBgg LARGE-SCALE SPEOAL PROGRAMS " 




DESCRIPtlOM OF COSTECT DURPIC THE SECOSD YEAR 
' OF PROJECT ASSIST' (1974-75) 

The cement factors that ii^iosed chang«?^on the project schools during the 

first y«r continued , into the second year* viiile achievanent^ attendance » and 
parental involveaent in the schools rgaained low, Martin's drop-out rate con- 



tinued tO|be ezcusive. 

Other wwrcea of cnange» added in the second year to those changes that were 
carried over fro« the first year, casised "overloads" during the' second year 
that further confused the c^lex situation that Project Assist Evaluation « 
and Prograa Staff faced in those schools « I^roveaent (or lack of it)«in ^ 
the areas addressed by the Project Assist objectives could conceivably be . 
caused by one or aore of the other changes ikplea^ted in the schools along- 
side Project Assist, sather than by the Project Assist innovations. 

The added sources of change during the second yea^ vere in the forv of further 
programs in the j^cfaools. 




During the second project year Pal» Ele»eataty sair the addition of nore Special 
personal under the Teachev^ Corps Prograa, the Hanpover Aide Prograa, and 
University of Texas Tutoring from a Mental Heallth Mental Retardation organiza- 
tion, ^ev prograM that placed satexdals in the school vere also included at 
Pala: Fountain Vklley Math and SEW* Social Studies Pilot Project (a package 
of Social Studies aaterials developed by Southwest Educational Developnent 
Laboratory). Project Assist^ and ESAA BiUn^l/Bicultural continued into < 
their second^ year at Pal» by placing aaterials and personnel in the school 
and providing inservices as well. Inservices Wre also pifovided by Southwest 
Educational Development liaboi^'atory for their Doalngo Dotinguez SEDL Model, In 
anticipation of future use of that aodel at ^al^/Scfaool. (See Table IV-Cj 

n 

^ Mats Elementary, Project Assist and ESAA BUingual/Blcultural also continued 
into the second year, providing inservices and- placing personnel and materials 
in that school . A new Teacher Corps Progra*^ also placed extra personnel in 
that school, while the Fountain Valley Math Prograa and the Metz Ablishing 
Cosipany (a local pilot prograa that funded the publishing ef atudent-aade works) 
brought new materials Into the school. Some inse^cM on the Doal^ Do^jogoez 
SEDL Hodel also, took place at Metz (as at Palm) , and many Inservxces w*re Wfeid 
as part of the new Reality Therapy Prograa. This Reality Therapy Prograa bad 
auch ia^t on the school, as it brought in ^ new and highly structure^ approach 
to the aodification of ' student behtfvior. (See Table IV-B.) 

Martin Junior High also acquired the Reality Therapy Pfograa in 19/4-75, a^d 
that school received apecial^permnael as well as in^rvices as part of the 
prograa. Plan A was iiq)leaRited^ there,' and the Fountain Valley Reading Prof:rar 
brought new aaterlals into thm reading- classes. (See Table IV-A<) 
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. CPMPARABILITY OF EXPERIMEirrAL AW) CONTROL CROUPS 

Special prograas were also operating In the coaparison schcwlS during the first ^ 
two -years of Project Assist, the nature of which rendered the-'^choo^ less 
j than optlMl as co^iarison schools, while other factors In those schools also 
contributed to their being not entirely comparable. Charts IV-8 and iy-9 show 
coKparability of the project and -eo^arlson schools In terM of «ajor program 
operating In the schools, principals, student ethnicity, teacher ethnicity, 
percent of students fro. low-indbi« fasiiltes, PXA. enrolli^it , percent attendance, 
imd acbiev^^t as a^asured by the CAT. ^ee Table IV-H and Table IV-I.) 

Perhaps the greatest deterrent,^ conparability of Project Assist schools and 
the coBparisott schools were«^ » 



1) Dr. Frank Gusak's reading progra. at Brooke Elei«tary, a prograa sponsored 
by the University of Texas that utilired approxlaately 80 part-tl»e under- 
graduata tutors. 

2) ' The Mgher socioeconoalc statua of the no-aide conparlson groups compared 
• to ttet of the Project Assist and. general-aide comparison' groups. 

3) The historically low achiev^ent scor^ and Attendance patterns of those 
schools designated as Project Assist schools (no other sthools in A.I.S.D. 
were really comparable on these two cotmts) > - 



^For a detaUed study of the comparability of the Project Assist exoerimental 
• and control schools, the reader is referred to An Ideal Ev aluation Design in 
a Public School Setting; or Where Are You Campbell and Stanley Now That We 
Need You? , a paper presented at the Annual Meeting of the Aaerican Educational 
R^earch Association, 1975, hy Ann M. Lee; PhJ)., and Freda M. Hollcy," Ph.D. 
Se\Appendix P, Vol. II of this' report. _ 
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*T«bi« XY-Z: ygARABILITT OF JUNIOR HICH (CRAD£S 6^^ 
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.51 



33.i4 
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ACHIEVEMENT OF OBJECTIVES 



Sie table on the next page yunarizes the objectlres and their lerel of 
attainment • Although the lerel of flittalnBent of scoe object Ires vas difficult 
to categorise a^ either adequat^ or Inadequate , a deteraination vas Bade by 
the eraluator ^n* order to assist the ^strict in declslon^Daklng concexriing the 
pf^Ject and lis actlrlties. This suBBary, thus, dloes not allov the differen-^ 
tiatlon betveen objectives fully achieved or not achieved , and tbotfe Just 
l>arely vLssed, Just barely mOt^ or open to interpretatlcm. 

^ full listi^ of these objectives and the evidence on vhich the levels of 
attainaent vere based Is included in this chapter • Additional data and store 
detailed analyseff/vfaids vere^used to aeasuire these objectives are reported in 
the Technical Report. 



. OOGHITIVE OOTCOME OBJECTIVES 

I.l. OUTOOME OBJECTTVE ; . * - 

AT LEAST 60^ OF THE STUSEHTS II THE KQOJECT SCHObLS GRADES 2. 3« 
A. 5. 7, AND 8 WILL HAVE INCBSASED THEIR ^READDIG LEVEL ONE MONTH 
TOR EVERY MC^. 0P> IHSTRUCTIj68^B«rWEBB PRE AHD POST AMCOnSTRATIOHS 
OF THE REAWMC SUBTEST OF THE CALITORSIA ACHIEVEMEHT TEST (CAT). 

"^ Xevel of attainaent : Hot Jtehieved 
Evidence : 



Pallfomla Achjlevenent ^st 

The percentages of students at 
Proje^ Assist schools vho gained 
at least one nonth for every nonth 
of instruction during the second 

>^roJect year are sbcAm in the 
opposite table. The only grade 
level at vhicd) this (A>Jettlve 

*vas consistently achieved was at the 
second grade* (This was also^the 
only grade level at the four eleaen- 
talr^ comparison schools at which 
this percentage estceeded 60Z). V. 

Therefore, since this objective 
vas net at only one of the seven 
grade levels for which the 
objective vas set, this objective 
nast be Judged not achieved* 
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f™" W ECT ASSIST STOWrS UBO GABO AT 
J^JASTOiaiOffH OF tZADVK MTfltfOm FEE Hmw 
Of JMSTMVCtim WMK 197A-75 



CKAK 


MTTs or m 
. AM fOST jjgrs 


Mm 


FALM 


MAJtmr 


2 




All 


IZX 




3 


October, 1974 
April. 75 


*4I 


4iZ 




A 


October, 1974 
A Febrvjnr. 75 


5AZ 


in 




-5 


October, 1974 
* April. 75 


462 






J7 


Febntery« 1974 
A Febrvjry. 75 






4tX 


^ $ 


Fc^very, 1974 
A Febrvert, 7ji 









WmVIW OP TtiE AaaEVPgMT OF OBJEtTIVES FOR ESAA BiijOi PHOJECT ASSIST. 197A» 7^ 



OBJECTIVt ^ ' . MET^ hJ^T 



MET 



u 
« 
O 
U 
H 



1. Improved reading achievement ^ . * 'X 

. i ■ / 

2. Inproired self cM)cq>t / • y X 
3* Improved attitude tonard tchool* * ' i 
4. iMprov^d attendance _ ^ X 



5* Improved reading attitud^. ' ^ * X 



u 

CO 
CO 

u 
o 



1. Aides worked reading 90X ^ 

2. Aides vorked witlr students 70X, ^ 
3» ai^er classroov social clinte 

4, individual izatl on •* ' ' 

4. Independent ^tud^t learning x 

5. Pr6jcct oate'rials use? . ^ x 
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1 Staff hired on tiwc x 

2. Minority^ aid^s hired X * . 

3. Hatviay booght • ^ ' ^ * 

4. Maceriali .received * ' . * x 

5. Material^ approprtaoc x 

6. Aides received ^^p^crvicc training X 

7* Aides fj^ceXved ir^rviice training X 

8* Teachers reoeiv^d prcservice train! X 

9. Teachers rcceivcd'^inscrvice trainirih ' X 

0, ''Teachers and aides r^ccfved training in X 
' instj^ctionar planning' 

II • Schaol^stsffs trained^n use of naterials ' X 

12. ^Schools instructed in project objectives . X 

13. ' Schbols given evalu/ition icedb^ack X 

14. Teachers and aides planned together X 

15. Aides txaioed by teachers ^ X 

16. -' Qfiod aide-school relationships X 

if. Schools viewed project %s beneficial * X' v 

18. Coordination between project and principals. X 



TBE 'JCTERMSE BOOSE OP STUEEnS H THE 2, 1^, 6, 7t MMD 8 CaiAIdS II THE 

.PROJECT SCHOOLS 01 A MiiixEAB iSMaisfnuoicm OP THE readug subtest op 

THE CAUPOBKA ACHIEVSBiR TEST VILL HE SIGnPICABTLT HIGSER THAT OS 
A MnnEAR ADCQflSTRATIQi OP TEE SAME TEST IXRUG TOS PREVIOUS YEAR* 

Ltfyel of Attaitnwit : lot AcUered 

Eridence; 



California Achlfereaent Tfert 

The reatG^ts of the al^iificaaee ^testa nm to aeaave thla obJectiTe 
are shown in the table' belov. It can he a^te here that there vaa no 
significant difference bet w ee n the nrtilfiTi m iit of second and foorth 
grade Projtet Assist students doring the fljQst project year and 
the secood project jmir. Boverer, avoog the 0Gq>aris<m schools there 
vere sow significsnt la^ronreaenta in acfai ere^ ieht of students at those 
grades tram the first to the second project year* 

The reading scorea of stndcS&ts at gradea 6, 7t and 6 vere significantly' 
lover daring the second project year than dnrlhg the first year* 
Hoverer, this lo^ vas aeen at only owi of the aix co^wrison grsde 
levels aeaanrM. 



Cainparisoni)f Reading Levels at Grafdes 2, 4, 6, 7, and 8 for 1973-74 vs. 
1974-75 Midyear S<K)res on the California Achievement Test for eill Project 
Assist and Conpari son Schools 



c 



Was removed due to very small type. 



Additional achierenent data on individual sdiools and grade levels tor 
the past three years is available to the interested reader in the 
Technical Report. Hoverer, the above infbntation makes it c^ear that 
the dbjfctire vas not net. 



AFFECTIVE OUTCqWE (JBJECTIVES- 



SSlfiSnUDIIAL TEST USTROWITS MS TBK miOT TEE YEIB. 
B rldBBce; 

^— - a 

.me «fera«e 8<±ool lettis for.ProJ^ Assist mad coi^-xlson 
'%S^2JtIrt^ the Ble-eDt«y Beadlii* Attitudln.1 Teat ito 

tirtal than did the general aide and ao aide coi^>ariaon gro^. 
Ho^erer. the differencea nere not atatiatically aignittcant. 



WTt CAM H READDIG ATTITUia: OP SECOTO AID FITEH GRADE PROJECT 
X^8^?e!S^BE SXGHinCAITU jaGffiR ™« OBAT^ 
IimVrwH ftRATK f»IPARISO» STUDEBTS AS MEASURED BY SCORES 01 PRE ABD 

JSt^SSSSSIJ^S^a^Dne athiudibaI, test nsnmBTS- 

Lrrel of At^-^""*^- •o* Adiieved ' 



Erldence; 



yi^-^turr P «->i<nff Attl*^a<">l '»'g«t 

Prelect Aaalst grow» and the general aide group ahowed ali^ 

aignlficant, howerer. i ^ 

Aa can be aeen in the graph opposite. 
the decline froai pretest to postteat 
in the Project Assist group (an oreraU^ ^ 
loai of -.31) can be attributed ta 
tfie loastea experienced by students, 
at Pala El^entary, vhereaa students 
St Hati Eleaentary (the other Project 
Aaaiat achod) ahowed a maall gain 
frtm pt«teat to poattisat. TSie { 
extraordinarily high preteat acorea 
^or these achoola aboold be noted. 
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7 As wasnred "bj the nrimtaiy Beading Attltudinal Test, reading 
' ctti^ndes In the Project Assist ^^lools sufferefi a decline goring 

the 197V-75 school year, as did reading a^itndes in the general - 

aide gxoo9» iAile the no aide groiqi shoved gains in this' area. 

Posttest sQores for Project Assist^ vere hlgjber than those of coa- 
Jpariscm groins, bat not significantly so. Project Assist did not, 

ther«foz«, aeet its obJectiTes in the Vea of reading attitude. 



^ERCBR AnEETOAICZ iff EACH OP THE 1HREE PBOJECZ BCBOCSS VILL BE EKZEB 
D0RII6 THE TWO PBOJXCT lEABS THAI DUBUG THE TEABS PHIOR TO THE P BQJECT 

tueiixBruaam as isasubed bt hspectioi of aisd pupil Acoounnc beoobd6 
dorug aid at the eid of the secoto project ieab. 

Lerel of Attalnaent ; lot Achiered 
EtI deuce > 

Pttpll Attendance Data 

At one of the three schools vas this obJectiTe aet, and that, 
vas at Pala Eleaentazr, vhieh raised its per cA it acttoidance ftxa 88 . 
percent in 1972-73 to 90 percent in 197'^-^75 for a two percent gain.^^ 
Metz Elewntaxy snff^red a one percent Ibss flroai 1972-73 (92)^) to 
I97V-75 {9U). Msrtin Junior High fell trtm 83 percent in 197?-73 
to 80 percent in 497^75 Ur a three percent loss. Clearly, at 
neither Mets nor Martin vas the ct^^sndsnce dbjectire pf the project ^ 
■et, end overall, this objectire atfst Judged as not set. 



OPTO0» OBJELTiVE ; 

THE G/in n SELF CGHCZPT OF raZRD AID FOQBSH (SADC PBOJECI b TUUMT S W ILL 
BE SIGfelFICAITLX fiCSEB DORUG THE SCHOOL TEAS THAI THAI OF THIRD AID twksA 
GRADE O0KPABI8QI a T UUEB 'i a AS MEASURED BT SOORBS « PRE AID POST ADOHSTBA- 
TlOiS OF THE FIEB3-HABSI8 aQ<F:,OraCEFT SCALE. 

Level <tt Attainasnt; let Achieved 



, Piers-Jarris Self Concent Scale 

* 

Scores on the Piers-Harris Self Concept SmIs revwled a general 
decline (an overall loss bf -1.5?) in the self concept of third and 
fourth gradets at Project Assist schools (Nets and PsIm) and overall 
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j^rOYoent aaoog students in the cooparison schools. The gains 
in *oth^ the general aide group (Brooke and Ortega) and the no aide 
gro\9 (Becker and Davsm) vere significantly hi^r than the gains/; 
losses that occurred in the Project Assist grov^. 



It cah he seenr in the graph 
opposite ttaK^tbe Project 
Assist decline can be attributed 
large losses from pretest 
to pMt^est at Hstx Eleamtary^. 
vhereas rala Flfsntsry shoved 
a Terx slltfit increase. All 
four co^arlson schools, esdiibited 
increasea, vlth Brooke g leasn tagy 
shoving the least increase and 
Ortega Eleasutaiy shoving nost 




IBB SELF COffCEPT OP TUIBD AID FOUBTH GHASE PBOJSCT STUItUX3 VIL|« BE 
SIOnPICAinJ HIGEEB AT THE BSD OF THE ^SCBOOL lEAH THAI THAT OF TUIHD 
Mn> fOOSSE QtADB OCMPABISOi SlUDEHTS-AS l&ASQBBD BI 800BES 01 A POST 
ADfZnSTRATIOl OF THE PIEBS-HABBI8 SELF UUPCKFT SCALE. 



Lerel of Attainwnt: lot Adiiered 



Eridence? 



> Pie^;^arris Self Coocept Scale 

The arerage school smbs for Project Assist ted coavarlsoo. gro^ 
on the poettcit 6t the Plcrs-Berris Self Osacept Scale sl^yv tU^t the 
Project AsaJ^ total snrerage eenre was lover tban the total averages 
of both ecivarison groins. The difference be J b ve e n the Project Assist 
posttest crerage and the g^eral ^ide groi9 vas statistically signi-- 
ficant. ^» 



Self concept scores in the Project Assist grotqp declined dwing the * 
school year', vhile self concept scorM in the co^>arieon sdiools 
iiqirored. The co^arison group posttest arerage scores vere hifl^r 
(significantly so in terss of the gneral aide groiv)^ «^ the gains ^ 
in both eoaparlsOT grotqps vere signi^caxitly hi^er than fii^ gains/ 
los^ inenrred in- the Project Assist groiqi. Project Assist clearly 
did not wet its objeietiires in the area of self concept. 



, THT (to H ACTiTU mi aW ARP SCBOOL OF IHIRD MD FOURTH ORAE^ PROJECT 
STDEBRS WILL BE SIOnnCAITLr HIGHER DURHO THE SCBOOL TEAR THAI THAT 



ERIC 
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07 raiRD A9D FOURTH GRUX OOMPARISOff STUParC S AS MgAS ORED BT 600RES (SI 
PRE iOD POST ADOnSfSjatOHS OF THE SCHOOL SifllTiWilT UDEX. 

Lergl of jtetalment ; lot Achlered 

Sridnee: 



School Sentiaest Index 



Ptoject Assist schools in 'coiqiarlflton to no aide sdKols scored a 
algniflcaiftly hl^ier gain torlng. the school j^ar Project 
sdipols shoved i gain of *36 points, and 'ttielio aide school* shoved 
a 2*(A point loss* As coipared to the general aide a^iools X Project 
Assist a^ioola scored an alaost significant gain « Project soiobls 
gained .3& and the graeral aide achoola Scored a lose of 1.13. 
Sie prohahilitj lerel for the project and wo aide achob l s .00; 
the probability lerel for the project and general aide sdiooli vas 
•07.. Biis aspe^ of the school attitnde bbjecti've 

As can 1^ seen in the ffrm^ 
opposite. Mats El emnt ary 
stodeffts. shoved a sli^t loss 
froB pretest to posttest, vhile 
Pala ELeMnta^ sade significant u - 
gains. All coHparison schools 
decreased fr« pretest to 
posttest in attitede toward u U 
sdbool as Measur ed by the 
Friaary S^iool Sentiaent Index. 




^rint 1975 



^IHE AITITUDB TOtfABD SCHOOL OP TSIBD ABD FOURIH G BAPB PBO^ECT STQDEn^ 
WILL BE SianPICAITLI HIGBra AT THE ETO OP THE SCHOOL IZAB THAI SAT OP 
THIRD m fOOBdE G8AIX OOMPABISai SJOBOrtS AS MEASURED BT SOOBES OS A 
myi T Bg ABMIIISTMnOI OP ^ISB SCHOOL SEBTDSR IBEKX. 

Lerel of Attalnawit: lot Achieired.. . , 



Eridence: 



Sdiool Sentiaqit Index 



Project Assist schools scored lover as a groap <m the posttest of 
the School Sentinent Index than did both ccaparismi groiq>s* The Project 
Assis^t posttest total vas 23.86, as cohered to the higgler total post- 
test score of 2li.8l for^the no aide schools and. a total posttest score 
of 2%.53 for the gsneral aide schools. Pbr neither coapariaon 
^(Project Assist TS, general a^de. Project Assist ts, no aide) vere 
the probability lerels significant. This objectire vas clearly not net. 



Despite the significant gain at one of the eleaentarjr project 
achoola, there vas a decrease at the other school. Data 
i| collected bj this office throu^ another eriluation at the 
project jiBior high school rerealed that school attitude had 
gone tovn this j^v and vas lover t^mn at the cosparlson schoolp. 
Based c^^kU tiie eridence, the objectify vaa not a^ered," 



FRME88 OBJECTIVES 



1.1. PHPCEB OBJECrm t \ 



^^^^^ fflBOOOBOOt ME SCBOOL TEAR jgn) BI AHE AID TKIfflER 

n TEBBDeor 75 aid max 73. 




hBfml of Adbtajaa—t; lot A^tfwd 



daMTOOB obMTTatlOM l»y tho eTBlMtlon ttaXf tomA the ald^ * 
varkiiu in th* area of reading «n creng* of, 92 pereant of the tim 
tb^lere observad. Ihrtln aldaa vraraged 9^ pereaat in re«ajf« 



, laatruction. Pal» ^das crarag^ 100 parcant, «d •^^•^^ 

/ Derceot ttUP only ai^iool whara thia obJactlTa ahara tJda otoJactlTe 

Wwt adHarad). Biera i. a poaalWllty, «»«»8b »o ^d«ca 
ibdleates thit, that thaaa figare* are blaaad. Tiwdiera aid altta 
kaar ahaad of tlaa aban thaj wre going to be obaanrad, ^* 
eoMciooaly or tmcfflMciooaly .arraagad their sdiedalea aceordingly. . 

aprtB, tionnairea 

Project Assist teadiara at Mati .aid the|^ side. aoAad J^J^^J?* 
4 MTtiYitles 6k percent of the- ti». Pal* 78 percent, and Ihrtin 

.percent. Ihe irerag. of an Project Aaeiat teacher.' ren«»e. to 
thi. q[aa.tiao aas -73 percent. 



Sorinji Aide Qnartionnai^ , 

eatikated 78 percent, Pal« 78 percent, end Mn^in 82 percent. 
Hw steraga for all aide.' eafci«tte. was 79 perc«t. 

* Allowing tor difference. «oog the obserTatioo. data and teaAer «d 
SdTStiaatea of the ■K>unt of ti» aide. n«t aoAing in reeling » 
actiTltie., it Bppe^ that aide. prdbAly did not ^ ^^^f^ • 
;Sc«nt of the STin reading ectlifitle.. . Ei^ ^"^^^^fS^Tltie. 
coBM^cloaer to the actual aide tiae .pent each dsgr in reading actiTitiea 
vtaicdi i. lew than the ninety percent otoJectiTe wt by the «-«™» 
ataff. 

- ' - b , 

O • H2 ^ 

ERIC . ^ ■ 



.■■ ■ r-. . ■ " ■ 

.2. PB0CE8S QBJKyiVK : 

jnEKB-iaaeL'mjiaQ mob will hc»k iui avkra^z or at iztid(^o% or scaooL 

JCUSS tPg n TSO BCt IMatUKIKMAL OORACT VHH b ' lUUWS AS IffiASOBED ET 
CLAaSBDOtI (aSgHyjglOBS OOraOClED THWHBHOUr SE SCHOOL TZAR AID BT AZSE 
jJUIWIdMiTBIfS AUMJJiUTEKID H FKEKUBX 7$ iUTO MAI 75. 



L»T«1 of AttaiaMgit i Achieved 



gyte—tlc ClMMBToem Obeerratlone 

daurooB obsenratioDS the mLtmtioa strnTf fond tbe Pala aides 
vorkiiig in direct instractiooal oaotaet vlth students sn sreregs of 
68 pereeot of the tiae^ Nets aides 9T percent, a^ Martin aides 
72 percent of tbe tdae. ^he orwall annerafle fbr all Project Assist 
vas 8$ pe r ce nt of the tim (that thejr visre cbserred) spent vozUng 
in direct instructional contact with atndents. 

Spring Teacher Qaestiwmaires 

FMJ^ Assist teachers at Nets said their aidn vorked in direct 
^trnctional contact vitl^stndents 7^ percent of the ti»e. Palm 79 
percent, and Nsrtih 91 percent. Tbe arerase of all Project Assist 
tea(^iers' response to this q[aestion vms 83. percent. 



Spring Aide fiaeetionnaires . f 

4 ^ 

Wien asked hcv long* thegr vorked in direct iutructional contact vith 
students ea^ dagr, itets aides eatiasted 65 percent. Pais 86,perDent^ 
and Nartin 82 per ce nt . 



AH the eridence su pp ort s *tbe conclusion that Project Asi^ist aides 
vofked over 80 percent of class tiue each dagr la direct/ inktroctional 
contact with students. Biis figot« exceeds by t^ percent the^ 
6bJectiT» eet by the pro g r an staff. --"^ 

1.3. 




m SOCIAL CLXNAXE OP THE FBOJI^ CLASSROOMS VIIL BE RATED HICSER THAH TR^ 
SOCIAL CLDfATB II OO^ABISCa CLASSB0CK5 AS MEASURED BT CLASS^pON OBSERVATICVS 
OOiDOCUD TQODGBOOr.TEE 8CB00L TEAR. ^ 

• f 

Lewel of Attainuent : lo^ Acbiered 
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Xrldooe: 



aytpMtic CLkMminpm ClwemtloM 

CLauroM^dbMrrmtlou revMlad no dit fe re nc cs-at the fltMintiry 
le¥«l titwn AroJ«et ^^st classroem and oaavsrlMO titaMVOOH 
in tbtt mwt of vtnOMI disnvtlTmMs In tbe dan, nor in ttao 
of toidwr nit>t!ic TMCtioqs to ttuOtBt^bdMnrlon. Siert 
evldnco^ tboq^ not fisnLfiCMitt fhst 
and aidu v«ro woan ovwtly amiyurt lTa of ttudost r w po nw than 
Ftojaet Aaalat 



At tba aaeoprlary lev«l» PMjoet. Assist stndaDts vws bots dlsnvtlTo 
than e o Bpail soe stodantSt tbaa^ not sicnifleaDtlj so. Ftojoet 
Assist t sacb o m and ^das wrs aors nsgating of studaota* Munriora 
thaa taachars astf aidaa in eltliar of tba 



I.>i, 



Tha aoeial rllnatas in Frojset Assist elaaarooBs , aa naaurad \ty 
tba eat^oriaa of at iidai it disinpti ? a uafs '^and tepcher and aid* 
sugpor t iTs/ nagat \ n g babacfiors , were no bettor tban tba eosparf son 

dassas. ^^--^S^ 



mnam mX BE NOB jtDOLT-CBZU) OOnACIS (UUUfJJJUAUZAZZOl) II FBDJECT 

coi mmam a iBSBtxm as nkasobbd bi^cussboon 

OOODCUD mODGBdOT TBE SCHOOL XStf . 




Lfl of At**<"— Achlvrad 



ClassrooB dteorrstioBS by tb« vrml^fultlaa staff gatbarad data on 
tfaz«« bahsviors vhteh ara taiiu «■ of thla objeetlra: tba aaooot 
of tim stndaaiU. recalTa balp txtm aa adolt, tba menut of tlaa a 
stadast taUcs to aa adult, aad tba aocBt of tlat adolts 'voric vltb 
aaall fcoop* tod iaHriOmal atadaata. Iba dlraetloa of tba dlf- 
faraaeaa ebaarrad bafaaa Projaet Aaalat daaaaa aad 
daaaaa aa.tbaaa btfiatloTS axa oatllaad la tba taliU «« tba 

folloviat 
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ELEieRTABr 


SEocHmm 




Projiect Assist 
Ts. Cen. Aid^ 


Pfoieet Assist 
JM. Ko Aide ^ 


Vi. Gen. Aiil» 


rrojecv assxsx 
▼s. Mo lldiJ 


^TWHit ot Tin 
Student BaceiTet 
Help 

• 


OOMFARZSOV ^ 


.tOWASISQS* 


* ■* 

PBOJSCT 
ASSIST 


PROJ£Gt 
ASSIST* 


jteOODt Of TiM 

atnteits TftU 
to Adults 


PBOJKd 
ASSIST 


PBOJECT 
ASSIST 


PBOJECT 
ASSIST 


raOJBCT 

insist* 


jMWt of nm, 
Adults Spend with 
Bmll <ir<3npm and 
IndlTidiiAls 

* 


SO mmBEiix 


SO SOTERESCS 


* 

PSbJECT 
ASSIST 


— : > 

PfOJBCT 
A^IST*^ 



0 



Ibis erldnos IndiesitM th«t, o¥«rall, there wre wan studextt- ^ 
sdolt OQDtacts in Projaet Assist classes thsa in co^erlson classes t 
cad this objeetiw vas att. Ibe Ftojeet Assist Junior hi^ classes 
vera particularly sueoessful in »ssting this objective. It is 
of interest to note that ft Vbm als»antary lerelt Project Assist 
students raceiTsd leas help frcM adnlta eren thoas^i there vas vore 
student adult talking ffoin^ on. ^ 

spring Princinal Inte^iews * 

Tao of the three Project Assist princip^ ■antioned> during their 
, interrieva that the inatrnctional aidea in their sdioo^ bad helped 
to proTide aore indiTidnal attention to students in th^ daaarooa. 

spring Taadier ftueatlonnairea ^ ^ 

Teachers at all three project Assist schools orervbelMingljr indicated 
that the one great effect* of the project had been the increase in 
indlridaaliaation in the classifooa. 

Spring Aidr Qaestionnaire • 

When asked about the beneficial eff ecta of Project Assist , aidea / 
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Mid tb«t indiTi^bial atte&tloa chi^^m recelTp vben tbe aide is 
in the rocm^ eitiier tram the aide or the teacher vbo is freed hj 
the alde^e^ presence to gi^e aore ioiiTitoal help» is a benefit of 
the project. 



All eridnee indicates that Project Assist students did hsnre 
contact vith adults, hoth relatiTe to eo^arisoo schools and relatiTS 
to irtist voold haTs ofecnxxed in the . Project Assist schools had the 
aidcis not been there. 

I,5. PBOCBSS OBJBCTXVB : ; 

STOEBRS n PBOJZCT CLASSBOONS WDL PlSCTiair* AS mSPEBinT UABRRS *^ - 
MEASURED BI CLASSROQH OBSEEHrAXIOiS ^COKXICIED TBBOOGBOUT TBE SCSOOL lEAft. 

'I 

Level of Attainaent : Achieved ^ 

Eridettce: ' " • 

a y st eaatic dassrooa Obieryationg ^ 

This cbJectiTe vas set bj the p r ogr « staff dne to their conc er n 
« that students in dassrocM Vith extra p e rsonn el and extra ins^ractiraal 
attention 'becoae overly dependent tqion the adolta in the 

dassrbosi for direction^ and not relj 1900 their ovn pntal l e source s 
in those situations in the -lefmihg process vhi^ reqiiire Mlf-> 
direction. In orAer to assesi this, tl^ eralnation staff recorded 
the nuiiber of studrat-initisted instractional wves, e.g., vaUdng 
to tiie refferenee books to look 19 a definition, p roc ur ing instractional 
■aterials at his ovn initiative, etc. There vere no siffiificnt 
differences o}>served'betve«Ei Project Assist and cc^arison stntents 
on this wasore. In fact» at the secondary level. Project Assist 
students nade sore self-initiated instructional aoves than did 
. coq^arison students » allhoi;^ the difference vas not^sipiificsnt. 
It slMnald be note^tbat there vere also iK>re 4dnlt-directed instructional 
noves by students Cnot sipiificantly so). 



Project Assist students appear to function as independentljLM 
conp«rison students » and do not shov evidace of an excessive 
dependence for their learning on tbe adults vho vork vith then. 

1.6. PBDCE88 OBillifiFIVl ; 

nsnucnoML FtBSonzL aid stodebts will igk hdiyidualiz^ project 

, ■ • ■* , . 

Er|c ^ 53 ' . 



Asnm uunnm HKmuus wax wamxn m wt isADiio^nunc as mkmosid. 
ir OASSBOON omsnfAnQB ou i iw i ed nBOuaoor ns scboql nut. 



ClJMTOoa obsemf^ioiit by ervlinrtlaii staff {mowt of witidi irere dene 
daring reading infy|Mti<m) reeordad tha kinds ^and Tariety of wtarlala 
being wed by 8tii^B|^ Project Aaaiat and ed^arlaoo elaaaea. ifb 
tbe el e m ental ' j r lerelP^ Mggeat diff erencea ob aferre d vere tbat 
Pk^ojeet Aaaist atodiM^ nied aore aadio-rianal Mterlala cad fe^nr 
teatbooka,^ libras^ booka, aad|^aelf-aeorlag Mteriale thaa'dU-fiQI^ ^ 
pariaoQ atodei^. SineeVttelVroject parehaaed a eoniideri^e «w & ^ 
of attdiorTianal reading .ja^deriala. thla difference probably reflacto 
tbe nar of /UAffl^peci ibaf^ porcbaaed aadio^atial aateriali 
in project ^SapBK, HBowerer, tbe project alao pordiaaed any ^ 
library booka^tobe flaeed in.elaaarooaav and the ^over wa«e of 
library booka in project elaaarocaa indieatea tbat* tbeae books vera 
not used sa attcfa by sUdenta aa tkia project intended* • Ibere aaa no 
dftfl^fenqe^ between Pnojeet Aaaiat mA co^ariaoo eliaaea in th* 1 
'variety of aatexiala need* Iq ot2i^^^i4a#^no astter ahsct aaterials 
aere armllable to teaSbera, they e^l^ K fore d to indiVldttalixa tbe 
of reading astari^ to an eqnal degree* 



At the aecoadary leml, the Project Aaaiat stadanta vera obaanr^^^ 
to be naing far aoja andio-Tisnal aateriala and aorkbooka, and 
taztbtt^ than doi^ariaon stndaata* Tbia daf;^taly refle^ta a bl|g 

aaaga ef Project Aaaiat pordiaaad aadio-^Tisilal aatarials and 

reading inatractional irorkbooka* 



Sprinf ^ea<ayr gyiaatlocnaire 

Hhsn aakad boa often Project Aaaiat aateriala vare uaed by their iSf 
atotem 
daily. 

Sorimt Aide (^laatioonaire 



atadanta, TTvPsErcant of the teachera , reported uaing theae aateriala 
dallv. \ 



Vhen the aidea aere aakad boa often they need Project Aasist aateriala, 
^ 4^ar6ent aaid tha^f aaed the aateriala arery day* 



' The available l|ldance indieatea that atndents did indeed) nse Project. 
Aaaiat aateriala irtiila vorking on the reading task. Tbe d^a also 
suggaat thM^ at the alaaantary level thia usage could be i^rovedi ^ 
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npur OBJECTIVE 



nPUT OBJlCgni : 

IHB PHOJBCT ffttrr VIUi BBS CRBD 01 SGBDDU, AS ME/HBQRDBX JLISFE(3I0f 
' OP PAYROLL RRX>RD6 OP THE AZSD .BOSHESS OPPICE AID BECOBDB 0^ TBB 
^ PROOBAM PIBBCTQB* 

Uft^ of AttalMWit: ' Achieved ^ 

_ ^ ^ ^ 

Irldenee ; ^ 

Pjpogttg Bocordii , ^ 

. Ihlrtj of thirty-two alte^ vero hired on AugiM. 20^ 197^« The other 
two «lde« veito hired on Septeiter 6 and Septeit>er 2^. AU other 
staff except for one process eralustor vere hired on e ch e dn l e ," 
Ibie obJiKtiTe vM ooMitered to he aet. 

1.2. updt oiojagivg ; 

nE AinElVILL BE tBM THE ^GBOOL 1EIGBB0BB00D6 AID BEFSESEtfMpp^OF ' 
BTUUKR FOFULATIGiiS. SERVED, AS MBASUBED BZ aSFECTIpl 07 AISd^ 



GVFICS RECORDS AID PBCXStAM DIBECTCa'S RECORDS AID .OBSERVATIQIS BT 
BTAUMngi SStfP. V 

Aehlerad 




Iiupection of prograi reeords . lndleat« that a^des hired v«x<« 
x«pz«Mn-UtiTe •cbool ntflghborboods and student populaticm* 
isenred. Of the thirty aidea' listed aa having coa^Ieted the school 
'^jrear, ei^te«i vere Mexican Aiwrican or Cttieano, eleren were 
Afro-Aaeriean or Black, and. one vaa identified as AnglpI Ibe 
•ttanieity approgdJMtes student populations and school nei^iborhooda 
•erred. ^ 
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I.3.. OBJiekVEt • , ^ . 

$^>,a86 VOBTH OP 'rE^ITC ^(AXERIALS WILL BE REQiUISITIOnD BY THE FiX)JSCT 
' tUQlB THE En) OF TBS FIRST SEMESTER. ^. 

Level \t AttaiaMent ;. Achieved j • ^ 

. ' ■, ■ . V . A.- ■ ■ 

- , ' " ■ ^ T ' ' ' • ', • , r ■' 



Pronrai Records ^ 

Inspection of progrsB records indicates that folly $1>6,586 los 
spent throu^ the last day of January, the ad of the first 
seMste^. ^ 

Spring Principsl Interyievs 

Principals indicated in their int ei f l e ws that since aaterlals had been 
dellTezM^on schedule, they asmaajd the^asterlals had been purchased 
oA tias. Hbey vere hli^ily c o i ipHasi t ^ ' l of the s^ieed vlth utilch 
-^^^^^^^ had been purchased. - V" . 



nateri^ 



P ro g r a a records and principal ihterrieirs indicate that saterials 
vere indeed requisitioned as stated in the 6bjectiTe% 

.1.1^.^ UPW OBjJiCTiVR; , ♦ 

i^9»066 ilOBIH OP mADTMG NAZBSIALS PU^CHASKD BT PBOJECT STAFF w m, g 
PLACED H THE SCHOOLS BI APBIL 1, 1 975 AS MKAOTHBD BT PHDICIPA L UTERVIEWS, 
COOBDHAIOR .^SBIVIEVS , SKAFF ISVZLOIWn SFKlALIST IRERVZEMS, AID 
^ TEACHER QUESnoaAIBES. > 

" Leral of Attali— Bt : -Achiered 

• " 7^ ■ ^' ' 

Eyjdence: J . 

Spring Principal Interrleys ^ * 

Principals in their Interrlevs vlth erali^ian staff asserted that * 
t ' all Baterlsls had bi^fa^placed vlthix^ their schools by the end of 
Uardi* 

• •• ' . 

, Sprlgg Prcgraa Staff Intervieifs 

Both the Coordinator and the Staff De^lopMnt Specialist stated 
that specified materials vere being placed in the schools on schedule. 

Prograa Itecords ' 

Further Inspectiai of proyraii records rer^als the* fully 27^ worth 
of reading aateri^s vere paid, for and placed, vl thin the project 
schools by the end of March. 
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All eridence sources indicate that BAterials vere placed in the 
schools bj the specified date. 

. * 
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. VBOt OBJBCTXVg : . ^ . ' 

HiHBlTALfl F H OviU e) BY THE PROJECT VHX EE APPBQPBIiaE Fffl tfTUlJ glTS* 
BBiSDIG ISDS AS MEASURED BT FRUCIPAL, 0(X«DIlftIOR AID STAFF DBVELOPMaT 
SPECIALIST ilTEHVlEW S; AID TEACSQ AID AUS qjOESTIQIllAlRES. « 

Lertl of AttiiiUnt : Achlered 



Sprlmt Prtiielt)al lat^rriey 

Ptlndpals «t «11 thTM idio6ls.maiiiwiislT agreed that tha Materials 
placed vitliia tteir adioola vere appropriate for tbeir stndnta* 
reeding needs. 

Spring Proaran Staff InterrieiyS' . 

Both the Coordinsctor and the SjMiff Devel^Mttt Specialist feli^^^hat 
Materials vere indeed nited to Meet students' reeding needs since 
the Mterials had been selected Iqr the teediere theveltes throu^ 
extensive emliptioo and staff develofant seesioos. ^ 

Spriitt Teacher OaestionMires 

fbecfaers generaiiy felt that Materials vere ade<iuate^^.4«sts Elemsntezy 

feet Matm.als« 



' teechers vere lover in their ratinjss of project Mst^als* PalM and 
' Nartin Jimior^ 8i|^ tei^dkefs rieved Materials More fa:?orabl7. The 
prerall' rating of all tea^iers in all three aehools vas 3.6 out of 



Of 5.0. 
Sprtnjt Aide Qnesticpnaii^ 

Aides felt Modemtelj strong in rating project Materials pxorided 
bj /^he inroject. The overall ewage of all aides Ja all three 
schoQls vaa a rating out of a poesi h l e 5.0. 



Pr^clpal and progran staff interrievs indicate a hlc^r feeling of 
uterials adequacy than do responses of teachers and aides In thei^ 
questionnaires. Despite the ranring degree ofenting theJ«terials» 
'the Majority of the project and school staffs sgreed that the Materials 



had Met the students* needs. 



IMPOT (fflJECTiVE : ^ 

AIBB VIU^BECEHS THD WEEKS OR ^ EQUIVALER OF P RESiilKVICE TRAHIHG 
n READIIG nSTEUCnOIAL TECTI^gUES AS MEASURED BT |BTERVIEUS VITE 
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OOOHDIMill OR, S TJgr ISVELQFMBHT SPECIALIST, ASSD AllffiS, A!fD BY IHSFBCnQH' . 
OF SCATf ]KVELQFiaT SPBCIALIST REOOiaS . * 

liTPel of Attttlnagnt : Aehienred. ^ 

- gpAig Progr aa Staff Interrlewi * 

According to pr cgr M staff ( Coordinator » Staff DerelopBent. Specialist) 
three'vedto of .prasarrlee training vere parorlded before school atax^Sl 
for Project Assist aides* Sleren dagrs of tbo«e three veeks vere spent 
In direct Instrnctlon Iff p rogr aa staff t vhlle thr reaalnlng four dojs 
, vers spent on caspos vlth the IndlTldaal teachers vlth vboa tlw aides 
irooU be vorklng dtarlng^ the school x^ar. Seven ibd three-ftotzrths dagrs 
were spent vlth aides In the jiresd^ol vorkshoip on x^adlng InstruetlGnal 
training. 

— • , • r 

Pl 'o maa Becords ^ ^ ^ 

Staff derelppaent 'records shoir that » as part of the three veek preserrlce 
tralnlag sesslont 7^ hours and ^5 alnutM of training tine vas deroted 
to training aides la x^Mding instructional techniqiies. 



T^dentjr of the 22 reading aides hired jrt that tiae attended the - ^ . 
preserrlce training. 

« 

Spring Aide QoestlCTinalres 

Responses to the Aide QuntfonnaizM adainlstered in Aprils 19T5* 
indicated that iB of the 22 aides (62&) had attended the preserrlce 
training off ered'-^ Prbject Assist ic Two Mrtr ai^, one aide at Martin » 
and one aide at Pain hai^ not attended. The tvo Mats aides that did not 
attend hid been hired after sdml started as rejplaceasnts for resigned 
aides. That vas also the ease vlth the H^rtin aide that did not attend. 
The Pais aide had been hired before school started and had elected not 
to. attend. 

9ie q[uestionnaire i^ie* dealing vlth* tbr quality of preserrlce aide y 
training generally telldted positlre responses frcB the aides. Martin 
aides raWd their preserrlce training ecmsideraibly lover thin did the 
project el at ntary aides. It ^Eould be noted that the Martin aides 
had receired auch nore of their preserrlce training fron their teachers 
(rather than the prograa^taff ) t^um the' Mi^s aiMl Pala aides had. 



prograa^^^ 



Because^ three veiks of preserri^ training for Project Assist aides 
vas offered^ and near^ 75 hours of tz^alning in reading instructional 
techniques vas delirend during ^hat tlM » it can be said that Project 
Assist set its objectirk in this area. 
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•1.7. DDPUT OBJECHYg ; 



AUXS WILL EECEiyZ BEADIIG USTRUCTKBI AL TRAOIKG fHHOUGHOUT T6E YEAB 
AS MEASURED BY JJTKHViKW S WITH AIDES, STAFF DEVELORIERT SPECIALIST AHD 
THE OOQRDISATOR, AID BY HSFECTII^ OF THE STAFF ISVELOFMEltT SPECIALIST'S 
BBOOBDB. « ' ^ 

leiriBV^of Attalmigit : lot AchieTed ^ ' 

Brldence : 

Spring P r o ftraa Staff Interrleirg 

According to pr ogr a» ^aff » 10^ hours of p ro g r am staff tlae vaa apent 
in dellTery of inatructlooal training (incloding preaerrlce training) 
to aidet throu^out the year. Of those 105 hoars ^ 97 vere concerned 
vith reading topics. 



?rogr 



stt Records 



Pit> g ra» staff records indicate t^M 7^ hours and li3 ainates of the 97 
v^'^'-hciQrs of ^de training liours (dereted to reading topics) quoted shore 
by prograa staff vere hours speat'in preserrice training. After 
suhitsracting those preserrice hours froa the total » a figure is derived 
pS" 22 hours and 15 sdirates of pr ogr aa staff tine spent deilTsring aide 
inserrice. \ ^ • * . 



Spring Aide Questionnaires 

arerage^ mab^r^w inseWices 
amended \ff yty^^pl^itm in yrach 
project school » as est^avted by 
aides in re^onsftS-te^he Aide 
Questioonaise t is -presented in the 
accc^angrin^^able. It should 
bf pointed out, hoverer,. thjat 
the ni^>er of inserrices offered 
yaried froa schocft to school^ due 
to in-school factors. _^ 

tvo questionnaire ite» dealing vith the quality of aide 
training generally elicited positive responses fros the aides. 
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Ihe extr«ely small nuaber of inserrlce hours devoted to aide 
iastructlooal training ^ partlc^arly*. after the fl;*8t quarter of the 
schodl yeari^ and the lov average niiaiber of iiuerrices attended by the^ 
aides 9 leads the evalxuiticm staff to the conclusion that this*, 
objective vas not net by Projects Assist* 
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I«8. nPOT OBJJCTiVJt ; 



TMOrraS VILL RBCEITE MS BEAST 7BBB DAIS OP PRESCHOOL TRAHHG H THE 
UKILIZilTIOi OP BBADDIG AUSS AID TBDJECI BBADDIG MATERIAis AID COBRICDLA 
AS IflM SOHED BI lI BJWJJU iB AID qPEStlOmU IHES^ COMOCIED IgTH TEACHEffi, 
8TAPF KTELOnOT SFIPCIALIST, AID tHE OOOBDHAIOB^ AID USFEdlOB 
Of THE 8TAPP IgVELOWT SPECIALIST'S HEC0BD6, 

Lemd of Attalmept ; lot Acbftcjed ~ — ^-^ 

Bndgnce ; 

Spring ProgTMfc Staff Jstimi^fn 



According to p r o g r ai staffs teacbers vere offered four days of 
presdiool tralnlBg In the vtiUxstioD of reading aides and project 
Kterials and curriculiai. Tventj-^flTe of the k3 Project Assist 
teachers attended preserrice training. 

Progri Beoords 

-r:^ . . ... , - • . r 

Staff records shov that l8 hours and ainpotes of training in the 
^EitiliuitiOD of reading 'aides and project reading Bsterlals and 
corricnla vas delivered to project teadiers daring the preserrice 
vGfrkjshop* 

Spring Teacher Questiooaaires 

* 

Lov teadier attendance kt the preserrice vbricshop' vas reflected in 
red^coses to teaditfr qtiestdonnaire iteas dealing vlth preserrice 
training. Sixty-three percent of the Pals teachers did. not attend 
anx of the preserrice traifilag, vfaile Metz had a 31% non-attendance 
' record; Pifty-three pe r eten t .of teachers at Martin did not attend, . 



Although adeo[n9te'^Qresexnr^ce training vas nde srailable to teachers » 
the saall nmber of ^achers taking adrantage of it leads the 
eralnation staff to conclude that this objectire vas not attained 
\j Project Assist. >4ttendance vould surely hare reached an acceptsble 
leral if. arran^^arai had been Bade vith principals for nandatozy 
attttdance ^Ify teachers « but the soltiplicity of pr o grans operating^ 
in the eleasntary schools probably nde that arrangenezit difficulty 
if not ii^ossible^ for those sdtioo3 




^.9. IIPUT OBJECTlWi; ^ ^ 

Ty^rwgpR vm BBCETVE DISERVICE TRAIUHG THROUCmOlfr THE YEAB OB THE 
UTILIZATIOH OP READUG XIDES A^D PROJECT READIHG CURRICULA AS MEASURED 
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BT itREBVIEifS AID QtSSTIOBHAIIflS VHH TEACHERS » STAFF CEVZIOFME^ 
S>BCIAIJ8X AID THE GOCODIIAJOR, A||^BT HSFECTIGB OF THE STAFF / 
BVEIOFNEIT SPECIALIST'S BB00B06. 

^ ... • • 

towri of A t ta liacnt ; lot Achlered , 

Erldence :^ / . Y ^ 

Spring ProiOrtBi gtaff Iqterrlcirs * 

According to the StaJ^ DelneloiBent Specialist, $12 boors and 53 
■inates of inserrlee sessions vere prorlded tluro^^bot the sdiool 
year In ,the areas of "ntUlutlon of ald^* and "training on the tase 
of naUag^terlala and muxi ealai.* The Bsjority of this tlm 
rep r es e n ta iiiflmMl Instractico bj \ riniiliil mrrlcalJM oosiiraltants 
on hov to nse jii cmi'ifid reading saterlals* This figure also InelnOes 
oat of tovn'TlsitsJbir adiool staff to retlev poaslhle neir enrrlcola, 
and reading coofereM^ sponsored professional organlzatlcms* 

P ro Aw Becords 

Staff dcrrelofent records shov that the 512 hoars and 55^nlmte8 
referred to hy p ro g r aa i^baff Inclndea formal ;trainlng sessions \rr 
consnltants and lnforBa^.j|esslotts by p r ogr a n staff such as class*- 
obserratlooaft doinstr^tions , conferences, and school Yislts*^ 




Spring Tead>er Qnestionnaires ^ 

Based on tte teadiers vbo responded to a -qoes^loonaire lien qneryllig 
teachers aboat the m^ber of inserrlce sessions attended during the 
year, it iqipears that attendance Vas not hi^ at th^ Inserylces* 
tiiat vere offered* # 



The table opposite glTes 
the arerage nuiber of dagfY 
AtteMed by those responding 
teachers. 



mmcc »o. or 
u&urvicEi kttbbA 




mN 




nOLJKi 


i.o 




6.2 




1.5 


1.6 






2.2 




2.0 



Vhen adced If the inserrlce. training sessions ^lad bel]>ed to InproTe 
aide utilisation in the classroom, aost teachers indicated that the 
inserrlce efforts of the pr ogr an staff serr^ to less tiian partially 
M«t their needs. , 



Training in the area of utilisation of reading -aides and project - 
curricula vas deliTered by the program » but it vas not Judged by the 
teadiers theaselres as being adequate. 
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Attciwlmce the Inserrlcea vas lov, perb^ \bw to the siltlpllcitj 
of special p a ro gr—s opermtins ia'the satools, and the efforts ^'jof the - 
pro graa staff vaned as the year pirogressed* She total maber of ^ 
hovs ei^ended in inserrlce effort fell far short of vhat coold^ !aad 
probably should, be e^^ected. Tteadiers expressed through qxiesiiocmaires 
^ a greets desire-^ see aore of the pro g r a a staff in the schools. 

— _ . y ' ' ' * • 

I;10. JlHIf OBJECTIVE • ^ ^ 

aheb ion) TSACHERS VUL PLAI teADIIG ustroctios tocziher a MDmSM OP 
^ OP BDCR/Wg AS ICASORgD BT H i mViJA IS jgp qOEStlOOi^IBES VHH 

SiyCBEBS, AUXS, PRIICIPAL8, OOQRDIIAKffi, AID ^Ifsi KVELOPMIT SPECIALIST. 

Lgyel of Attaiaaent : lot Achiered ^ . 

Eridence; ^ \ ' f 

Spring Progran Staff .Interfieys 

de Coordinator/ estiaated dnring her interrlev* that, on the average, 
an hour and a half of foraal fi«m<wg took place vse)cly betveen ' 
eadi teacher and aide at eadi sdK>ol. 

Baaed on vhat aides had reported to her In an inserrlce session, 
the Staff Derilopaent ^>ecialistr ^stimted that an average of 30 
ainntes to three h09ira of planning betveen teadier and aide t<^k 
place veekly at eadi school. Boverer, she pointed out that the 
figUTM rary greatly Area aide to aide. ^ ^ 

ftyring Principal Interriew ^ 

In response to an interriev question on vhether teachers and aides 
plson^ together adeqfoately, %vo principals said that planning had* 
been done veil, and that there vas Tariance in the aaooot of tiae 
nsed to plan. Om of the tvo principals felt that his* tea^diers snd 
aides planned on the average a alniarai of tvo hours per veek, 
vhile the other estiaated that an average of three hours, per veek 
vaa kpcst planning. The third principal said that not enoue^ planning 
had taken place and .that inproreaent iris lieeded. Be did not give ' 
a, nimiical estiaate of the aaount of tiae thaf he perceired • 
ieadiers andiaideii ifere planning together in his school. 

Vi>Vi ^^y'lnterriews ' 



Interrievs* conducted vith Project Assist teasers in the fall shoved 
that, according to teadiers, dai^Qr planning vis taking piece in 
P^^et Assist schools-. Before %nd after school sessions vere the 
aoat used aethods for this daily planning, althou^ four teachers 
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at PalM ^Leaentaxy indicated that they planned cm a veddy baaia 
, with their aidea. ^ . 

Spring Tteadier QqiertlopDalres 

Daacbers vera asked oo a questionnaire distributed ^ late spring 
« *^ irtiat ammt of tla^ they and their alde(s) spent r'**''^^*^ reading ^ h 
instruction together* Host teadiers reported bet ir eeo half an hour 
to an hour par veek, vlth 32$ responding that they sprat one-half 
hour or less eadi ipeek In planning reading vlth their alde(s)e ' 

FaU Mde XpterYieirs ^ • 

Interrlevs coodocted vitb Ptoject Assist aides In the fall corroborated^ 
the resp^ses of teachers vlth regard to teadier-al4e plannlnge Aides 
reporteiy as did tea^iers, that dally teadier-aide planning vas 
taking place In aost InstanMs, 



Spring Aide Qoestlonnalres 

Aide responses- to a qnestlonn^re distributed In late spring shoved . 
that the aaaount of tine that Project Assist aides and teaidiers spent 
planning reading Instroctlon together Yarled greatly fron sdool to 
sdioole Generally » teachers and dldes In the project elenentary 
schools planned together nore than did the teachers and aides at * 
the seccmdary lerel* and Mets teachers and aides plazmed together 
■ore than did the Pain teachers and their aides. .Fifty percent 
of all the aides » hoveTer^ estlnated that they spent half hour 
or less per veek in pimni ng reading instruction vlth the tead^rs 
they voziced vith. % 
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Althon^ p rogr m staff and' principals eatlnited that aides and teachers 
plaimed t<^(ether anyvbere fron 30 Minutes to three hours per veek» 
and aides snd teadiers reported daily pi anning in nost cases during < 
the fall, the average dbtalneC^^frcp tea^ier azMl aide responses to 
spring questionnaires shoved that as aany as «ie^iaif of. teachers 
<c and one-half of aides actually planned one-^half hour or less .together 

vlth their aides /tea<±ers lisalrly^ , This obJectlTe, therefore^ cmttoL 
be stated as net. ^ ' ^ 

♦ 

1,12. IMPOT OBJECTIVE : , ' . 

■ « ^ 

THE ETALUATIOT STAFF VIIL PIOVIDE JfflSTRyCTIOS TO SCBOOL ABD PROGRAM STAFF 
OOICEltaG THE OBJECTIVES OF ^ PROGRAM, AS MEASURED BT ^JESTIOKHAIRES * 
AVDIITERVIEWS WITH TEACSERS, AIDES, PRIICIPALSr THE COORDIIATOR AHD. STAFF 
SEVELOPieiT SPECIALIST, AID ^ _IHS?ECTIOil OF THE STAFF DEVELOFHEST 
SPECIALIST'S RECORDS AID EVALDODTlOil STAFF RECORDS. 
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Unral of Att>la— nt ; lot Addervd 
gyf deuce r 

Both tiie Ooordiiiitor and thontaff SevslopBfnt Specialist gave fairly 
poaitire r a ap c Ba ei to tbe laterriev qvMstioQa n«g vitit eyalttatica 
efforts dnriag the year to keep TcograB aad acbool ataffs aamre of the 
oi>JeetiTea of the prognB. Viea asked vhether eraloatiw^hia^MFt the 
, 'pto^nm staff orare of the objeetifvs, their rcepoiisei ^fllHt^ that 
thej felt eralnatioa had done a very -*iipiBt< Job in th^ area, j lo 
tezBS of teadiers and aidea, faowver, their reaponses vw^^^aUittle 
lesa posiUve^ vith ^ Staff DrralrnMiil Specialist stating tkat ehe 
VBS lauvare of any efforta ak the part of evalaactiaa to iastniet ' 
sod/or aides ia this area after the. first qnartcr of the sa»ool jeer 
The priBciphls, it vas felt hy the Staff BevelopMnt Specialist, had 
rec ei ve d aore attention fjrop the eralsation staff vith regard to 
objeetiires than had teachers and 



Ihe pi 'o git records shoe -Uiat only two hoars and \5 viinxtes vas spent 
"br the eralaatiaB sta^ in fonal instmetion of obJeetiTM. 

Two pritiHp|J» of tlM jirojMt B^iools f^t that obJeetlTM Instractloii 
bad bMi ad^b[UBte, nd ow did not think so." 




Spring t^adfer QoMtioonnir— . , 

» Wian aakad on a taarbyr q[Qa«ti«aiaira ateinisterad in tba spring 
vhathar tba eralnatico/ staff had kapt thes inf d m»d of tha uiog re s s 
of th^r sdiool toward acfaierlng tba dbjaetiTw of tba pr ogr aa » 
taacbars raspoodad vith an araraga. rating of 3«0 {oa a seal* of 1 to 5), 
ii^eatisg that eraluatioD'a efforta bad baan partially adaq^ata. 

In oxriar to dataxsLna bov vail taaebns had baan Inf ozwd of tba 
-cbJaetiTsa of Project Assist^ an itasmraa inclndad in tba qnastionnaire 
that aakad tbaa to pick pnm a XLMtAm aajor bbJaetiTes Of tbe pr ogr i * 
Only 66 pe rcent knev that to liqiroTa stedwt attendance vaa a major 
object^ of Project ^sistp and $9 pnWfr aistakailpr tboi^ that 
%o ia||pre coHsoalty relations** vas an cbjectiTe. Tbe percent correct 
r^eapo oa es to otb#r iteas on the listr(soBe valid objectires of Project 
Assist, SCM not) ranged frxm 83 percent to 100 percent. 
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Staing Aide QiiBstioBnaires 

Aides also .gave sa arerage rating of 3.0 (ob a scale of 1 to 5) to .an 
it^ aaking then vbetber. Project Assist Eyaltiation haiil kep^ then Inroraed 
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of the pocosnM of tbelr s^aiool towwrd the acMereaent of prosra 
obiecti^. tbsit respoBMs to m iUm asking that to pick the wt^ar 
'db^ectSrem of Project Assist were also siailar, vlth only 99 percent 
ccrrectlj idcBtifyiag the imprvwA glmStatt sttenflsnce obJeetiTe and 
kl percent nlstakwily thinking that "to ii^rore i ii—iu!ty xelatlOBs" 
vu an dbjeeti^ of the pTbgraa. Voor of the aides knev all flTs of 
the objectives of the prograa, ^hlle 15 knev fonr'of then. <taree. aides 
knev enlj three of the oibjectiTes. 

Vhile pi ' ogiM staff were satisfied vith eraluation staff efforts to 
keep tbea infbn»d of the cbJectiTss of the prosraa, thegr were less 
poiitlTe about eraloatiaB efforts vith regard to sdiool staffs. Two 
of the three principals felt that eralnatloo had done en Bde q [w s t^ Joib 
in this axe*. Tesfdiers and aides indicated. ths^ eralnatioB staff 
efforts to Infom thca of the progress of their s<diools toward 
acfaiering the objectives of the progran had been oolT^partially adeqiiote* 
and their perf oxBsaee in diooaing the correct obJectiTss of Project 
Assist vas aediocre. This evidence, vhen added to the d uT iiam t ed 
total of only t«o hoars and nlmites of instruction by evalnation 
staff provided to tbm sdiools , .Leeds to the conclnsian that this 
^jectlve vas not 

« 

JPOT OBJmriVg ; 

THE EfAUUaKM 8ZA7P WILL FROTEIS COmMOAL PSmSAOC TO PBOJKT AID 
SCBOQL 8IAPP T UHUWaOW TBS SCBOGL ISAR AS MEASOBBD BT HTSRVIEUS AID 
QDESUCnAIBIS iniH TEACBEBS, AZIXS, PBIICIPAL8, OOORDIIAIOB^ THE 
STAFF KVELQFMR S O C I A LI ST. 

Level of Attaiawnt ; lot Achieved 

Spring Progr— 8taff IntTTlew " r - 

. Both the Cddrdisator and tbe Staff PeyglopMint Spedallat ajQ^^Msed 
■ixed feelings vhen asked If the Project Assist eralnation^aff bad 
proTlded adeqoate feedback to tbea tbrooi^ioat tbe sdiool >ea^ Tbe 
Coordinator felt that ^ tbe feedback bad xtpt beenJtotaUy adequate, but 
sbe vas favorablx Impressed vitb the fonatlTi^repprts that bad been 
Issued. Tbe Staff DerelopKnt Specialist vaaAenr enthusiastic about 
^ tbe foxmatlTS reports and Indicated that 9bB vould bare like aore 
feedback about vhat vas bappalng In the schools vitb regard to 

staff derelopMnt needs of aides. ^ 

« 

* In response to~a faction dealing vitb the adequacy ot evalu^i'on 

4 
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f ee » « ck to te«dier»y the Staff DemlopBest ^leeiallst felt tbere 
bad 1»a«B as mbcIi f e edbaci c aa' taadi^v'xvaiited or had tlae to deal 
vith; and the Ooordlnai^ Mt ^att|iere «oal4 nerer be "adequate*' . 
feedback to t ua fh a i e tntil teacbeCT^iiial n\u had vrittea objeetlTes 
for their elasarooM. and knev hov tq dial vlth objactlTes-related^ 

infOOEBBtlOB* ^ - • 

' 4 • 

.Both* the Staff Detwl mniit,- ^eetallat mA tB» Coordinator e^reaaed ' 
ImA of kaowl^^ of mj fteaal eralriaticn effort to glre feedback 
to Project Asaist aides dnrins the tmt. 

Spring Prtiiclpal lotdffrlew # 

All tliree project principals felt that feedback vas prtrrided thos 
bj the ey a laa t ioii staff* Qne wotiooed that the staff oo^ to ^ 
t bette^ ea9laii& their iof oiaatioti and aeet vlth the principals 
as to effectuate the results of eraloatioQ. studies* 

^ . r . 
Spring Teadter Qoestiomaires ; ^ 

"Vben aakiid idiether the eralnaticti staff had kept then infoziied of 
the progress of their sdiool toward adiiering the bbjectires of 
the progras^ teachers genre an average rating of 3*0, indicating 
that the efforts of eralnation in this area had been mly partially 
adeqnatee 

Spring Aide Qnestionnaires 

Aides likewise felt that eraluation efforts to keep then informed 
throQ^ioiit the sc&>ol year vere only partially snccessfal* Their ' 
overall rating to a ques^^iomaire item dealing vith this srea 
^^mwm also a 3.6e 

Althoni^ principals felt that evalnation efforts to proride feedback 
« vere adeqnate, teachers axkd aides gsre ratings that indicated only 
partial accaaplishMsit in that area, and progran staff ypiced dis«- 
satisfaction vith som aspects of eraluation *s efforts* iThe 
. obJectiTe vas not adeqiui^ely aete 



AIM S WILL fflfe A COOPERATIVE WDBKIBG 
PKUCIPALS, OTHER AIDES^ AID STDDQRS 
lITKHViEUS VITH TEACHERS, PRUCIPALS, 



REIATt(aSHlP WITH THEIR TEACHERS ^ 
AS MEASURED B Y QUES TIOWiAIRES AHD 
AIDES, AHD STUIEBTSe 
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, Level of Attaiiaegt: Acl4eYed ' 

^ Evidence: • ^• 

^^^■i^ B priiig Prcgr— Btaff Intenrlew 

^ "t - ' 

Both tiie CoordliuKtor and tlw Staff De^f^lopMBt Spedaliat felt that 
* ^ ^Tiy Boat aidea had eztreMly good vnrklng relationahlpa vith 

all ooncened* 

Snrlnit Prlndpel Intgnrlew 

. ' All three priaeipal* lauBdaooaly aiid atroogly felt that aidea had 

} I rerj pbaitlre relationahipa vith all eooeemed. - 

V Baring f>waier Qaegtlomaireg 

Generally, teacfaera felt atroagly poaitife coDceniiBg aidea and their 
.vtekAs relfttionahipa vith aidea and aide vorking relatiodahipa vith 
■ .' prineipala «id atndenta and other teadiers. Ap owerall rating of 
k,3 (oo a acale of 1 to 5) indicated poaitiTe teadiAr. attitude 
tovard aidea and their voiking relationahipa . 

Spring Aide Qoeationiiairea\ • * ^ 

Aidea sexterally reapooded that they had ei^nienced little or no 
difficnltiea vith anyaM or any groi^. Ihey gacwe rcMiicably hifi*» 
overage rstinga to qoeationa dealing vith working relationahipa vith 
other Btaff. An orerall vreraga rating of k.7 indicated effective 
vozting relationahlpa betveen aidea and other school ataff and atudeirta 
aa perceived by tte aidea . v 




All aonrcea Of opinion atated ei^ba^^lly that aide vorlting relation- 
ahipa vera higjily pdaitlTe. 



I.lH. gPUT OBJECTIVE; 



PBOGRAM STAPT WHi ASSIST PBOFESSIOBALS AID PARAPROPESSICWALS IH THE 
ABBA OP USTRDCnOiAL PLABraO AS MEASURED BT ^JESTIOBIAlRES AID HTER- 
VIEMS Wm lOUES. TEACHERS. AHD PRIICIFALS. AID BY H^ltelOH OP STAFF 
•EVELOFMEIT SFEdlALIST'S AIO COORDHATOR'S RECORDS. 



Leyel of Attaiaaent ; Achieved 
Evidence 



/ 
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spring Prograii Staff InterrlgOT 



1- 



I 



/Hthob^ so forrial Inserrlee vas prorf ded in tbe areia of tnstraetloiial 
planning^ p rogr a ^^ staff nqported that. they did'glTe assistance in 
%his area. ThelStaff Deijslbpttent Specialist vas in char^ of this 
effort at the eletantazy lereX.and felt that it had been beneficial 
wenerer the teachers aCsked for the assistance'. At the secondary * 
lerel) the Coordinator did Kich instructional lilannlng vith teachers 
an&'fejit that it had been relatively effectire. .Teachers had grae 

' into a Re'ading Lab i^roa^ titiliting learning centers » and aany 
conferences vere held vith teachers in order to make tte change* 
(kitsltle'cozisnltants vere brdtjg^t in to assist further in that 
ad^ytaticm^^rtycess . ^ -i 

f y 

ProfcTMi Records ^ * 
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According to staff derelopBent records » 72- hours %A1^ ainutes of 
assistance to. flrofessionais aztd parajfrofessicoials ^rthe area of. 
instriictional planning vas delivered by program staff. 

Spring JSrincipal Interrievs 

i^edr during intervievs vheth^ program staff had offeVed' their 
innofessional and paraprofessional perscmnel infomtion regarding ^ 
instructional planning^ one principal ansvered affinatively. The ^ 
tvo other pzlncipals qualified their aosven. One Add that planning * 
instruction had been good at the school yearns inception but that 
the fffotts had declined noticeably as tbe school year prog]re88ed« 
and the other said that second seaeste^ assistance had been inadequate. 
All three principals %aid that instructional planning infomation 
vas giren by the pro^aa staff during inserrice vork8hops» factUt^ 
Be€ftin^» fnd priTate*conf erenees . ^ 

Spring ^Teacher Questionnaires * ^ 

Vben asked whether Project Assist staff had assisted thea in ia^rovlng 
their instructional skills teachex;^ responded vith lan ar^rage rating 
ol^.Tt less than partially adequate for the prograat staff's efforts. 

Sprini^ Aide Questionnaire ■ ^ 

The t/ve^qaestion » in teras of • aides » vas diirected at aides on a 
Sprisig Aide Qi^stionhaire » and the responses vere fail BK)re positive . 
'An average rating of >(.0 vas given by the aides » seaollng mjfk they rated 
p rogra m staff's efforts to assist them itr the area 'of; instructional 
pi anning tq be less than coapletely adequate » but morej^an partifltlly so. 



. The erideqce is mixed vith regard to" the attainment drnvi-mttainment 
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of tUs dbjectite, vltli teachers rtt^lasjprognm staff's efforts 
■s BOtmlist ioaoequate and two of tlie principal* teifdng them 

ate. 4itesi«tanee to sites vas rated posit iVe]^ bgr the aides, 
^ and pr o fcran s^f hscve'doetMented^eirer 72 hours of assistMiee / 
£i 4ke -area. ' .Prindipals adait. thiat . asiistance vas giTon 
_ iaservice irorkshops, l^P^^ Beetings, and prirate ccofererices. 
fore, tltoofl^ tea^z^ and principals vere not coaqpletely / 
satisfied vitli the efforts in^s area, otdier eridence indicates 
that pr ogrMi staff did w^t the objective of proTiding^^tnstTuetioafil 
assUtanee to< prof essional and paraprofessiooals in \M project. 




1.15. IMPOT OBJECrm : " 

■ : ] ^. ♦ 

> PB0G8AN STAFF VUL' C0ORDIIil3S VITE FRUCIPAIS JS PROJECT SCBOOLS lOfeARDS ' 
^ ' A U T i V l T Iffi UUSfOG JOHABD A NOHE SpOCESSFTH. PROJSCT DfiTflfElT/ glOK AS 
MUSPRED BT HTK H VIH B VITH PEDICIPALS, COOBDIIiaQR AID STAFF ISVELOPMERT 
SP^CIAUST, AID HSPECTIOI OF COORDUATOB'S AID '&TAFF IKVELOPMEaiT 
• SPBCIALIST'S RE6oED6. , . 



Lerel of Attadnaent; lot 



-Eridence s 



FRir ' 





Sp/lng Progrm Staff Inteiyievg 

Bie Co6fdioator indicated thkt atteapta ve« aade cm tte part of 
the pro grrt i staff to b61d merau8.ae88j^>D8 vlthin facuHr aeetlngs^ , 
ooe-^OHxie conferences with prijictjpais , and grade-lrrel meetings vith 
^pr^cipals. ^Boverery due to the' abundance of prograaa inr the 
eleaal^rgr Project Assist. Ibhoola, it vas alaost .i^possihle^ 
ancordins t6't|ie Coordinator » to ^olloir.throagj^'vitb eoordisfiting 
actinties. . % ' . .. > • - • 

The Staff Berelopiwnt Specialist indicated that there* had pea 
SOM coordination 'it the elcKntsay. lerel'' in t^ schednlihg of ai4^8 » 
in instructiCDal plancdng^ jwid in discissions oi;, iapleaentatipn of 
the prograai. , At itartin co<^-d^tlng afctiTities jrere prtaariljr 
concerned vith 'taplcawrtatidn 6f the prograa. . ^ 



Progr a a Ifeccjrds -f . \ ^ 

I^ograa , records sbov that' th,iroiie^^ ihe jear I|^15 hours vere 
spoit.ln conference vlth thi^ different principals « an arerage 
^ of 6:0$ hours' tWLtii e^^py^jp^^^ , : , ^ 

Spring. Rrttlcipal Intenrifevs / * ' 

y Tiro of the three pri^ncipals *fiatedUh^^^ progriai staff had in. / 
• fact atteapted to plan veil so as So aore successfully iapleaenV 
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the project . . One principal vas not so poaitiTe and offered 
eritielsBa of prograa staff. 



Altlioo^ tvo of tbe^three principals stated that good coordisatl«i 
took placet the one principal vbo disagreed vas strong si^p^ted 
^ the Tery low waimr of boinrs spent hj pr o gra a staff in aeeting 
vli^ principals. This obJectiTe .vast therefore » deeaed not to 
hare been aet. • . . * ^ 





IMPOT OBJECrrVB: 



PBCXatAN ^AFF ASSIST TEACHERS II THE lUaTifiaa Kg, EYALCUglW , " 

AID itfyKC T lVJt DTILIZAZIQI 07 JJiJiVIi>»AT.T7m> HEAiaiG MATERIALS AS MBASUSED 
BI QaESnGmUIRES AID JJTEHVIEy i^WITH PRUCIPALS, COOBWIATO H, aiA ff 
ISTKLQFI07 SPECIALIST, TEACHERS, iUTO iKU!ECTldl (7 .SZA?^ DEVELOFMER 
SPECIALIST'S AID COQRDIIATra*S BEdOBD^. 

LeVel of Attalnaegt. - lot Achieved • . 

Evident ; * * • ^ ' 

Spring grogrsa Staff Igterrieirs 

In order to assist teachers in^ the Identification and eralaati mi ^ 
^ of .IndiTidaallzed aaterials, pr o graa staff arranged, for noaerovs 
sales representatives to do naterisls presentations on raripios 
indlTiduallxed aaterials. .The Staff DeirelopMnt Specialist tqoi^ 
aaterlals into the schools and ccndacted group asiMAdlTidBal 
sesslms; and soae teadiers vvre ^smt to other citiei for aaterlals 
and/or p rogr a a ersluatlon. Further, an j^nstroaent for assessing 
aaterlals vas developed \j the Coordinator to assist testhers ^ 
In loosing aaterlals .^^^ — ^ * 

Asslstsn^ in the effectire utilizatiop <it aateri'als pofdiased vas 
giren to teachers through deaemstrat^xii^ and one^r^to^^otie coiferences 
_ >y the Staff Detelopaent Sp^lalist /and doMtiltants prorided by ^ ^ 
'prograa staff. ^ '{ f^' • ' * 

P ro ^ ^y a Records * ^ ' ^ 4^ - 

A total of 6i» iyuni and 30 ainiftes of p^^praa staff tlae yas spent ^ 
in asslstl^ teachers in the identification/ eraluation/ and effective 
utilisation^ of indiyidnalixed^ reading aaterlalsl.^ 

Spring Princliial Interrievs / 

The- pr^dpals generally #ett that although prograa staff hA^* 
provided at least a^eqjiiteNDpportunity lor .teticher input into 



the eTaluation and Identificatjywi of Mterials, there vas not 
an effective effort on th^partr of progra« staff In the utUixation 
. ©t those materials. • , . ^ 

a * 
^S pring TeachT QaeBtloonaires ' 

Teachers «wa«ed an orerOl a.tf rating (on e*icale of 1 to 5) of 
prograa staff on this objectire. Su«ih a rating designates partial 
achiereaeBt of an obj^ctiTe. 



Tteachers gaw sifl) par ratings to progr«« staff on this ohjectire 

jSLd yxiZit as equaiay critical principals. The pri n^pala' 
min cone«B vas orw training in utilisation, and- the prograa _^ 
Tecords shoved a total tlJM of only 6^ botes and 30 ainates spent 
by prograa staff throofljioixt the 7ear««m that topic. 
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TMPUt OBJECnVB t 

PIOJECr. TEACHEBS Assist AIJ^TO^^ 

THBOOGB (WE-TO-OO IlSraDCTIOI THBOOaOOT THE TEArf AS afcASORED BY 
QUEStlOBHAlRES WTO I»IER¥IE»s"Vm IEACHZB3, PBUCIPAIB. MES, 8TAFF_ 
ISVEUffMERT SFKIALIST, AID OOOroHATOR. 

Lerel of Attainaant : Achleried 
Evidence ; 

aprinn Proaraa Staff Interrievs 

In resuonse to the^neation soliciting prograa stiff opinion aboat 
the a-otoTof^ti-ete^aiw^voriyldviiai their ^«ao^^ 

. basis during the year, to assist ^ to becoae Vf ectire reading 
aides, both the Prograa Coordinator^ the Staff Drr^lofMnt v 

v.Specialiat gave ansver. baaed on iS?S=i. Ohe^^o-o«lj.tr^ 

The Coordinator»iLrwpooae vas a general atateAant '^J^^,,^^ 
this kind af instruction va^probiaay a continjo^^^ 

• the day. vhile the Sta]S^3Qloi-«it Specialist f ^-^^JJ^S^j, 
teachen vorked vith theiTrides on a one-to-one basis iqiproxlaately 
(on the altarage) 30 ainotes to tvo hours vedOy. 

' ► • ' '■ *' 

ftpV-<n ff I>rlB cl pal Intetnrievs 

All three* Project Assist- principals **'«^,*^" >J,.c 

^nSTinstruction to their aides on ho^ they could ^«co«^f ^^f" 
' ' SSnT-ld-. One of- t«e principel* "tated specif ical^r^ttte 
. . inSSJtion va. prlaarily on a one-to^ basis ^J^^g^v 
individaalCclassrooas. vhile the tao other principal. »ta^^ g»rr^>^ 
there had been groiq) activity, as veil as one-to-one ^^^J^JfLj^ 
tteir schools, qoi^er. on. of the principal, j^eived th«tveff«^ 



in tbim «rea had declinad as the t^ocl year prosressed. 



Vhfti aakad ^ the qvestioauitevs himr Mogr hours thcgr spent glTia^ 
their aidea tn^^i« In iBstmetlooal Methods, 7(tf of the teadien 
IwHrgt*^ that tiMjr ^toroied b et s sen one and four boora per aaoth 
to this task, sbitt^SJf said that they g«r» training la Instructional 
Methods to their aider b elw^eu ftmr and twtlrB ham per aooth. 
Only ei^ pero«ii reported giTlag no yalnlag to their aides. 

ftpring Aide Quest tcmal res ' ■ ■ . ' 

¥bcn ssked itia^tnir the teadwrs that thqr sorked vith bad glren 
thea personal trai^ji« la rr ailing laatmcftianal nethods, nost 
aides swrTSdrly positiTe responses. 9m wfferage rating for . 
all aitea cdribined vas 3.9 on a Ukert sesle of 1 to 5 (1-not at all, 

r). • - 




Bvidmee fToa fll sonrces iadicsjtes that, altbougb.it ims not as 
■Dcb as egald*%e Hoped for. Project Assist aides did recei-re assistance 
on a one-to-one bMls'^^M their teadiers in their efforts to 
effeetlTe reading aidea. ' 



I,l8. ' JFUT OBJBLTIVB : 

' i 

SCHOOL HKBSGpnCV Vm. HAVB A P08ITI?B ATTITaW TOWARD PBOJBCT ASSIST 
AS M"A«"wm BX U T KHVUWB AD) QDESnOOAIBES VHB PBUCIPALS, SACSEBS, . 
m AID AISBS. . « 

- Level of Attiilianint ; Achlered " V 

■ ' • ' V ' ' 

SoAmc PrtBcli»l Interylcw» 

Principals v^aaked bov they -felt about Project Assist and hew they , 
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perceived tbst their teachers sad ,aides felt abdot tt»e inject. 
One^pr^iclpal aaid that bis aides had a strong and T»oaitiTe attitude, 
torardi^tbe project, shile tbs Xmxy. other principals felt that their, 
^aidea f elt aore a par^ of their sdiool stdTfs this year and the • 
priadpala ssv thi!s as sa indicator of positlTe attitude. ^ 

. Asked about their Ceacbers* attitudes, 6ne princloal' said that bis 
teachers sere greatly plM»ed vith the projec^t. ^ second principal 
thfif«ht bis teadiers sttftudes bad greatly li^nrored fron last year 
and that their attitudes vere'now strongly positire, especially 
when te^cbera caw to realise and fully appreciate the Talue.of their 
aidaa. Jbm third principal aaid that tefccbler*' attitudes toward the 



J 



■sterUls and e^niiMait poroyided vaa r«reat" but thact teadier 
stUtttde torarda ataff derolpiiint vaa leaa ^han poaltlre and 
eren negative in aow eaaca. Be feltjtet half of hla teachera 
had a jwalttve attitude tovax# the project vhile the other half 
vaa leaa poaitlte. 

AH Ifiree fafeject Aaalat principals vere esqtanaive >^^lr 
of the project, indicating a poaltlTe attitude o^^heir parta^. 



Spring Tleadmr Qneatlo«maifea ^ 

fca^era Indlfatefl a hl^ poaitlva attitude tcamrda the project 
hr the~tatli«8 thej gave to a qneatlaaBaire Ites aaklng then ahether 
or not the pxoMi had been beneficial for their acfaool. Ibe average 
rating vaa ^.5, ^th 5 being the aazin poaaihle. 

Spring Aide QneatlcmialrM 



Aldea ah^ed m eras higher aatiaf action and poalUve attitude ^ x 
tovard tte pro Ject vhan ther, too, ver\aaked vhether they fe»/ \ 
Project Aaalat had been beneficial fen- tBelivadiodl. Ihelr afferage. • I 
rating vaa ^k^^^ 



With the exception of bom of the teacfa^ In <»lP«»i*«* ""^^fi 
(aa pereelTed by the principal), all achool etaflt reaponded vith 
poaltlre Reeling* toward Project Aaalat vfaes aaked hoir/ttesr f^ 
about the projefrt. Ibe eralfiSblosi ataff feela, therefore .vlhat 



thla objective vaa net. 



YI 

INTERRELATIONSHIPS 



Most of the relationfhlps hcve been ta-oo^ out elsewhere in this 
report. Boveiwr, ecae- are vorth repeating; mm iiell as bringing oat 
9om poaaible relatiooahipa not aentiooed elsevhere* ^ 

Jbm onteoBea of the^prograa vere not adiieirea«^biit the aajforitj 
of the process snd input cbjectiTes imre addered. Ibis indieates 
that altboQ^ the resources vere prprlded and utilised is. 

the elassroGBy the eaqpected stodent Isjii u^iiht in reading* atten- 
dance » and attitude did not occtor. BecoMendations regarding thia 
relationship amg the objecti^ea hanre been mmOe earlier in this 
report and vill- not be ^ e pested here • 

Of the tso elcaentary sdiools in the project^ the one vhidi 
^shoved the grester reading and attendance (gains during the second 

eject year ha^ aides vlth hii^ier riding Tocabulaiy and co^ire* ^ 
aion akiUs «bo attended grade level aeetinga wre, vho ..learned 
■ore fros the preserrice side training vorkshop, snd she receiTed 
« hiitier* ratings fro« their teachers oo tbe end of the yesr teadier 
q[nestloonalre« This relatic^kahip mot indicate that student 
achieveaent can be improved bj the presence of ai^ vlth hi^^ 
professional skills tiian aost of tUcMS aides vho vers hired to 
sork in tills program. Ibis bypotiiesia ahonldt however^ be regarded 
' vlth soM caution becaoae tids *"raintlons&inr is bssed on the 



difference batuaau only C»o achools* T 

Duria^ the aecond project year; gain (loaa) iA atteadande and gain 
(lose) in achlerenanc appear to be selated on. a acbool Xmtml. Thia 
Indicate {bat ^pctfdenta learn aore^ifLK^ com to acbool iK^e. 




Thia atudy rerealed fmt the wsa tiaa a progran ataf f la Tlalble 
in the pi|»Ject^ acbq|^« 'the ibre poaltl^ the teachers and principals 
is those scboola *f ep^%^bout ^a^roject ai^^^t the project ataff • 
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VII 

SCELI.ANEOUS 



Yhmrm is rc^j little aiscelliaieoaa data left to report. Practioally 
all the data collected bx tbe evaliutiaii of the ESAA II Pilot project 
1b AZSD ^las been reported in earlier sections' of this Tlnal Beport 
- and in the ledmical Beport (a aeftexata irolwe). 

Xbe iiitereirt^ reader is dir^ted to i^pendlz B of the T^dmieal 
Beporte Ubig appendix ie a paper preaeoted Igr the project evaloator 
at the 197^^wmal coofemce of the iteuricaa Bdncaiiooai BMfirrh . 
MaociatioD. In this^p^er, the toffjc a^ reaeareh aodels need in 
pdhlie aaiool eiralaatioD efforts is addrefaede iTbe etalnatita of 
the p r ogis M addreaaed in thia report vaa uaed aa an rraaple of aitoa- 
tiooa treqoaxtJj encountered in efforta to. aaaess the Talue of an 
educational treatant* Biis paper ia .qp^led^ "An Ideal Sraloation 
Deaisn in « Public School letting. Or .Am Are Too Cai^hell and Stanley 
loa That Ve leed font** Pbir thoae iattcjfcpT readers vho do not have 
acceaa-to the Technical Beport^ reprinta itiqr be obtain frcm: . n 

- - - • ... 

Bar. Ann Lee. j ' w 

Office jof fi»pea3rch and Eraluation ^ 
^ Aaa^in Independent School District 
6100 lorth Guadalope 
Aaatint tasA 78752 
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1* affectlTe ^ a ten itsed to describe feeling or eeoticn Instead at V 
tbooAt* 

2^ Cslifomia AcblereMnt feet en inetnwmt vhlch maeuies 

iblUtr to nndentand 1^ content 
MCterlel preeented, perticnlerly 
^ ftigllsh roetlMlmrj end cuwpu'ehen elcn, 

in pg ogr ae eiTely difriailt 
^ eltnetione. ^ - ^ 

3. oognltiTR - a ten used to describe nentel processes o^tboiiBbt. 

k\ conteatt « .the sltnetion in vbich the project fgnctions; fectbrs, both 
poeltlTe dod nesaiiire, that premiltin the ezpkriaental and 
control sitnatlbn, ofer vhlefa the project has no control. 

3. CIFO eralimticn nodel Gontext Inpot Q^ocesses Oatcows, the nodal i»ed 

bjr the Adstin Independent School I^strlct Office 
^ . of Besearch and Sraiaaticn to eralnate tla^ 

per f o nAce, both on-going and final, of an 
edneational pr ogr an . 

6. decision q[nestions^ - qoestions cooicernlng the effectlTeness ot the 

p rogr a m y posited bj systen, plogran, and s^iool 
staffs, and for vhidi data, is supplied bj the '. 
' eralnation staff. 

?• SAA -» BKTg e n cy School Assistance Act, passed by Congress •in 1973 to 
aid sdioo)^ nndergolng the desegregation process. 

b. ESAA Adrlsorj Oossdttee - fm^enrj School Assistance Act^, an ethnically 

balanced groop of qprozinately forty mertif n 
of the coMoalty vbose Job is to i ymmt nt and 
adrise on ESAA progn 



9. ' eralnation design - on outline of a systn by vhich the eraluatioo of a 

^ progran viU proceed* 

10. fonatlTe ^tPaluation - ongoing eraluatioo vhieh prorides ^jfta^ for the ' 

^ rerisiott of a pro gr an on -a short tmi^basis. 

' gsin - a statistical increase; usually defined as the differace betveen 
a^prescore and a postecore. ^ . - 

12. geno^ aide - person vbose pty po s e and '^tralnltig is directed 

totrard orerall assistance to- students and teachers^ 
^-duties are not apecifically predefine. 
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13. ' Hofften syrtat - a aedianlsed leaning and nading prograa. 

iV* Inpotff - reacmrcea such as extra 8taff» training^ and project 
actilrlties vhi^ occur outaide the claasrooK. 

15. inaerrl^ training - asgr training vhi^ ocdlKi after the start of 
• ^ tte inatructional phase of a program. 

l£. instnaept - a teat; a aeaaura; an eralnatioo tool. 



17* Trftngnage Ssperience in Rradin^ (LSIR) * a reading approach used at 
Mat's and HOji adiool^^ UQR acoepta the language t^iat 
a child hrlaga to acbod and acta 1900 that. Ihia approadi 
ia baaed en the phlloabpiqr that ytbati a child thinks, can be 
said^ vhat he ssgrs can be Mitten, and vbat he mritea can 
be read bgr himMf and othera* ^ 

a8; liikArt-tjpe scale ^ a question ftmsat uhlch contains^ a stateaent 

foUoved bjr*a cootiamai of ^Mpenses froa vhidi 
person is asketf ,to choose and deaignate the i^spra^ 
t Bost like hia/hers on the atateaent. . / ^ 

* Rrnaple i Bov tech do joa use your Project Assist aide for retflix^ / 
instructioDal actiritiesT 



1 ,2 - 3 k 5- 

nerer ' rarely, lOMetiJMB often alvays 
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19*' aaan - tiie arerage of a aet of 

20. I * a syabol denoting the maiber of units in a groiq). 

21. observation a period of tiae daring vhich a process eraluator/ 

^ daasMoa observer vitnesses and records, for the purpose 

* of eraluation, the various functi^is, resources, and 

activities of a -elassrooa* 

22. outccnes - the results of the project, defined *in tem' of student 

l^thaviors and achievements. 

■ • - • 

23. (p.< .05) - a syabol used to describe an event vhl^ is likely to 

occur bj chance no aore ^lan tiyp tines out of a Hundred* 

2li> pilot prpject * a tera'used to chwracterlie an esqperiaental ji^graa, 

the effectivttess .of vfalch is being Iscertalned. 

25* posttest » a second adainistration of a test after an interval of tiae 
in order to aeasiire individual, gain or loes in areas covered 
by the.Jtest. 

^ 26. pretest - an initial adalnlaJpratAon of a test that is' to be administered 
again at. a later date \x order to aeasure individual gain or 
loss in areas covered by the test. 
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27* probability aa aritlnwtical expression describing the likeldiood of ^ 
4 Ml oecnrrenee of an erent. Fbr exaiqtle, a probability 

of .05 aeans- that tbe difference in scores betveen tvo 
gro#e could be eiqpected to occur, doe to chance alooe 
only fiTS tiJM;s out of * hundred. 

28. processes - la reference to Project Assist, the classroca actirities 
»hich utilise the projedt inputs, and strive to yield 
the project ont'c 



t 



29. process eralofttor - eralnstioii person&el ^diose priiicii>al tasks are to 

gather data 'bj^ rmricns instirteaits and obserre 
b^unrior in a classrocB situation* 

30. Project Assist aide person vfaofe parppse and training is directed 

towsrd giTing reading instmcticmal assistance 
to teachers and students* 



31. randoB selection - a ssqple of the seii^ers^pf soae total population 

selected in* sui^ a' mqr that ererj. neaber of th^ 
population has an equal chamte of being included* 



32. reading lab specially eq[aipped ro^B staffed and fanned Vf Project 

Assist and Titl^ resources, prorided for ttie benefit 
of those students vbo indiridxialixed instruction 
.in*reading skXlls* 

33. self ccmcept - a phrase used to .describe the degree of personal est 

that: a student hold^ for himself. 

3h: significant difference • a phrase used to sipiify that the difference 

betveen two statistics is not likely to occur 
■9re than a certain predeteisined nuaber of 
tiaes by chance. 

35e statistically slgolflcant - a phrase used to describe an inportant 

ouMerical difference betveen tvo ox; aore 
st^istics* 

36. siHMtlTe eraluation - an eraluatioli dondncted at the end of a prograa, 

atteiqiting to report the degree of success of 
that effort* 

3T. t-lest - a statistical coaputation \ised to determine whether or not 
. ' two different .statistic* are signifi<»ntly different. 

38. Toung Anthor^s Conference - erwit held at t^e end of the 197^-75 school 
year at Nets Elenentary School. 3ooks vritten by fifCfi grade 
.students (during LEIR sctirit^) vere dlsplqred and honored in 
\ the presence of guiests* 
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